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Research Award Presentations 
 
 

 

The Teachers’ Guild of New South Wales will hold its Annual Research 

Award Presentations on Friday 10 September 2021, at the Concord 

Golf Club, 190 Majors Bay Road Concord (Entry via Flavelle Street), 

commencing from 1:00pm. 
 

 

The Annual Guild Research Presentations are an opportunity to give 

teachers and post graduate researchers to present their research work 

to a learned audience. 
 

 

The presentations will be judged on the criteria (1) content and scientific 

quality, (2) clarity and (3) presentation skills. See further details 

regarding the judges’ criteria on Page-10. 
 

 

These awards have been created to encourage excellence in research 

work, and all nominees will be competing for the $1000 Guild Research 

Award which will be presented at the Teachers’ Guild of NSW Annual 

Dinner and Awards Evening on Friday 22 October at the Concord Golf 

Club. 
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2021 Reseach Award Schedule 
• 

 
• 

 
• 

 

•  1.00pm  Welcome by Dr Frederick Osman 
 

Teachers’ Guild of New South Wales President 
 

 
 

•  1.10pm   Estee Stephenson                                                                      4 
 

Differentiation Practices: A view from a K-12 school 
 

 
 

•  1.30pm   Gavin Hays and Daniel Bateman                                              5 
 

‘Failure’ Based Learning: the Flipped Classroom in senior years 

improves final student achievement 
 

 
•  1.50pm   Adam Hendry and Jose Hanham                                              6 

 

Efficacy Beliefs and Failure in Collaborative learning environments 
 

 
 

•  2.10pm   Megan Smith and Sussan Bartlett                                            7 
 

Year 7 Transition to High School 
 

 
 

•  2.30pm  Kirsten Macaulay                                                                        8 
 

Questioning the Questions 
 

 
 

•  2.50pm  Douglas Broadbent                                                                    9 
 

A Phenomenographic Study of Collaboration 
 

 
 

JUDGES' CRITERIA FOR GUILD RESEARCH PRESENTATIONS            10 
 

 
 

PARKING AND VENUE INFORMATION                                                       11
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Differentiation Practices: A view from a K-12 school 
 

Estee Stephenson 
 

St. Andrew's Cathedral School and UNSW 
 

 

Abstract 
 

A key consideration in talented development is the impact of the educational 
environment and teaching practices as a significant driver to promote 
academic achievement and social-emotional wellbeing in schools. 
Differentiated instruction is an evidenced informed, integral component of a 
qualitatively different gifted education program, as it provides students access 
to and efficiency of learning, which encourages motivation. Through the use 
of a survey, this study investigated teachers’ familiarity with differentiation, 
how often teachers differentiated using specific differentiated instructional 
strategies, and which factors prevent or promote the implementation of 
differentiated instruction in the selected setting. The results indicated that 
most teachers have a thorough understanding of gifted specific differentiated 
instruction strategies and implement these frequently in their classrooms. A 
gap exists, however, in teachers' knowledge and use of generalist 
differentiated instructional strategies; these are strategies that can be used for 
students who are working below or at grade expected outcomes. 

 
Furthermore, the study identified that the implementation of differentiated 
instruction is challenging for teachers within the setting due to excessive 
workloads and a lack of planning time. For teachers to be able to effectively 
and consistently implement differentiated instructional strategies, there needs 
to be a whole-school approach through changes in school systems allowing 
for additional planning time and utilising existing school programs and 
initiatives like Instructional Coaching.
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‘Failure’ Based Learning: the Flipped Classroom in 
senior years improves final student achievement 

 

Gavin Hays and Daniel Bateman 
 

Catholic Education Diocese of Parramatta and Parramatta Marist 
High School 

 

 

Abstract 
 

 

Various  pedagogies  highlight  student  failure,  such  as  Problem  Based 
Learning (PBL), Flipped Problem Based Learning (fPBL) and the Flipped 
Classroom (FC). PBL engenders cognitive dissonance, focussing student 
misunderstanding of subject content, resulting in a deep learning experience 
for the student.  fPBL similarly uses cognitive dissonance, but further requires 
students to “load up” on content before being immersed in that problem so 
that  failings  can  be  further  recognised  and  rectified  by  the  student.  FC 
requires students to actively learn content through supplied resources prior to 
class - failings or gaps in student knowledge are highlighted and targeted 
when the material is covered and applied in class. 

 
The reported benefits of such pedagogies include improved self-efficacy and 
knowledge retention through improved problem solving ability; however, the 
use of such pedagogies has not previously been quantitatively associated 
with improved student achievement. Over the last 11 years, Parramatta Marist 
High has used all of these three pedagogies in different combinations in the 
senior years of high school - PBL in year 11 (2011-2016), fPBL in year 11 
(2017-2020)  and  FC  in  year  12  (2013-2020);  prior  to  this,  PMH  used 
traditional  teacher  instruction educational  pedagogies (2008-2010).  In  this 
longitudinal study, students were grouped into the different combinations of 
failure based pedagogies they had been exposed to in their senior years: 
fPBL year 11/FC year 12 (Group 1), PBL year 11/FC year 12 (Group 2), PBL 
year 11/Traditional year 12 (Group 3) and Traditional year 11/Traditional year 
12 (Group 4). We compared the performance of students in the HSC across 
all courses in each of these groups to determine if failure based pedagogies 
significantly improve HSC achievement. 

 
The achievements of Groups 1 and 2 were found to be significantly greater 
than Groups 3 and 4, with no differences found between Groups 1 and 2, and 
between Groups 3 and 4. Our findings suggest that, not only can failure 
based pedagogies improve student performance, but that when used in year 
12, FC is the most effective of the pedagogies tested and should be 
considered as an essential element of senior student education.
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Efficacy Beliefs and Failure in Collaborative learning 
environments 

 

Adam Hendry and Jose Hanham 
 

Parramatta Marist High School and WSU 

Abstract 

In team environments, team members’ confidence in each other to carry out 
their roles is often considered integral to the success or failure of a team. In a 
recent study, we explored the role of proxy-efficacy – a measure of students’ 
confidence in the abilities of their team members to successfully perform their 

roles on behalf of their respective Project-Based Teams. The sample 
comprised 41 PBL teams completing group assignments in Religious Studies, 
Geography, and English at PMH. Each group comprised 4 male students 
(N=164). Mean age = 13.54 years. 

 
A key finding from the study was that proxy-efficacy beliefs had positive or 
negative effects on the performance of PBL teams depending on the subject 
area. In Geography, the more confident team members were in the abilities of 
other members of their team to fulfil their roles, the higher the team 
performance score on summative tasks. However, in Religious Studies, the 
more confident team members were in the abilities of other members of their 
team to fulfil their roles, the lower the team performance score on summative 
tasks. It was proposed that in Religious studies, team members may have 
misplaced confidence in the abilities of group members given that most of the 
students had extensive prior exposure to religious education. It is possible 
that this result is a reflection of a diminution of responsibilities to others. 

 
The result may provide an interesting perspective on failure in learning 
environments  as  it  occurred  in  a  subject  area  for  which  the  school 
outperforms most others in NSW. A further study into this phenomena is 
underway   but   in   different   contexts   including   all   boys,   all   girls   and 
coeducational schools commencing in Term 2, 2021.
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Year 7 Transition to High School 
 

Megan Smith and Sussan Bartlett 
 

St. Philips Christian College in partnership with Griffith 
University and Adolescent Success 

 

 

Abstract 
 

Action Research Project considering 'How can Year 7 students thrive in their 
first year of junior secondary education within the middle school model?' 

 
With the transition into early secondary of education consideration must be 
given to the unique needs of students in this stage of development. 

-    Social adjustments and the degree to which student adjust to their new 

environment. 
- Institutional adjustments and the degree to which students adjust to 

their new physical surroundings and patterns of behaviour. 
-    Curriculum adjustment and the degree to which students are engaged 

by curriculum. 
 

A  Year  7  transition  plan  was  developed  based  on  the  Action  Research 
project.
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Questioning the Questions 
 

Kirsten Macaulay 
 

St. Andrew’s Cathedral School and Western Sydney University 
 

 

Abstract 
 

This research examines why teachers use certain questioning techniques in 
primary and secondary classrooms during both expositional lessons (teacher 
explains learning material to students) and practical lessons (students learn 
through doing;  teacher guides  students’  actions).  To fully  understand  the 
significance of this inquiry, two overarching research questions were 
addressed: (1) Which types of questions and question strategies are used in 
primary  and  secondary  classrooms,  in  both  expositional  and  practical 
lessons? and (2) What do teachers know and what do they need to know 
about improving their use of questions and question strategies for their 
students? 

 
The data compiled in this research was collected through the mixed methods 
of survey, observation and interview, and the research was undertaken 
throughout 2018 and 2019 in Sydney, Australia. The Stage 1 survey included 
responses from active primary and secondary school teachers about their 
understanding of question types they recalled using in their classroom in both 
expositional and/or practical lessons. The survey also investigated how 
teachers had developed their understanding of question types and question 
strategies. 

 
In the Stage 2 observation, eight lesson observations were undertaken to see 
how teachers used questions in both primary and secondary classrooms in 
lessons that were explicitly expositional, practical or had elements of 
expositional and practical components. After the observations, all observed 
teachers were interviewed, which formed the data for the Stage 3 interview. In 
the interviews, teachers made visible the reasons for using certain question 
types and identified how and why they used specific question strategies, if at 
all. The interviews provided insight into understanding how and why teachers 
use certain question types. The findings indicate that the teachers in the study 
understand how they employ commonly used questioning tools in expositional 
and  practical  classrooms.  Teachers  use questioning  differently  in  primary 
classrooms compared to secondary classrooms. There are also differences in 
the question types used in expositional and practical lessons, with valuable 
insight into how teachers used questioning to create a ‘safe’ environment for 
skill development in a practical lesson uncovered. Moreover, while teachers 
are  aware  of  the  importance  of  using  questioning  techniques,  further 
education would assist teachers in utilising the power of effective questioning 
techniques   to   achieve   predetermined   learning   goals   more   efficiently, 
effectively and entirely by all students.
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A Phenomenographic Study of Collaboration 
 

Douglas Broadbent 
 

University College London and Thomas Hassall Anglican 
College 

 

 

Abstract 
 

Collaboration has increasingly been seen as one of the ways to  improve 
schools (Goddard et al., 2007). It is suggested that collaboration will be able 
to achieve positive outcomes ranging from improving test scores to helping 
teachers find their jobs more satisfying (Moolenaar, 2012). The problem is 
that the scholarly literature it is not clear exactly what we mean by 
collaboration. This ambiguity is even more pronounced in the experience of 
teachers. This study uses a phenomenographic method (Marton et al., 1993) 
to explore teachers’ conception of collaboration. In so doing, this study fills an 
important gap in the current scholarship about collaboration. 

 
The research found that teachers have a range of conceptions about 
collaboration. These conceptions can be grouped into two components-- the 
outcomes of collaboration and the types of collaboration. Following (Åkerlind, 
2012),   an   attempt   was   made   to   discern   the   structure   within   these 
conceptions. It was found that teachers’ conceptions of the outcomes of 
collaboration ranged from ‘Improved Students Outcomes’ to the ‘Development 
of Professional Relationships’. It was also found that a hierarchy existed in 
teachers’ conceptions of the types of collaboration. These ranges from ‘Aid 
and Assistance’ at the most basic level through to ‘Joint Work with Synergy’. 

 
These findings confirm some of the conclusions reached by other studies of 
collaboration (notably Little, 1990; Vangrieken et al 2015) but also point to 
some new findings- particularly about conceptions of ‘buy in’ and ‘synergy’. 
These findings also offer insights into how teachers can develop more 
sophisticated conceptions of collaboration and learn to collaborate more 
successfully. 
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J UD G E S ' CRI TE R IA F O R G UI LD R E S E AR CH PR E SE NTA TI O NS 
 

All nominees will present a max 15-minute presentation (not including questions). 
The judges score and rank the candidates according to: (1) Content and Scientific 
Quality, (2) Clarity and (3) Presentation Skills. The judges combine their results to 
determine the winner. Decisions by the panel are final. 

 

1. Content and scientific quality are important criteria. The presentation must be 
interesting, and the material should be seen to be significant within the field of 
research. Context is important for establishing what the state of current 
research in the field is and how the described research contributes to and 
extends current knowledge. The candidate must balance the competing 
demands of providing a clear explanation to the non-specialist and illustrating 
the techniques and methods to allow a meaningful assessment of the 
presenter's own understanding and contributions to the research. The context 
can be further clarified during the question-and-answer session 

 

1 = Strongly Disagree 
3 = Neither Disagree nor Agree 
5 = Strongly Agree 

 

A. Content and Scientific Quality Matrix                                             Total        /20 
(i) Interesting 1 2 3 4 5 
(ii) Addresses Reseach Gap/Needed 1 2 3 4 5 
(iii) Contributes and Extends Knowledge 1 2 3 4 5 
(iv) Rigorous Research Methodology 1 2 3 4 5 

2. Clarity is a skill which is required to communicate a subject requiring years of 
study  into  a  multimedia  presentation.  The  judges  are  looking  for  the 
presenter's ability to communicate the essence of the research without 
becoming excessively encumbered with detail. A proper introduction, good 
exposition and meaningful conclusions are important factors in providing a 
clear presentation. 

 

B. Clarity Matrix                                                                                     Total        /20 
(v) Communicates Essence 1 2 3 4 5 
(vi) Good Introduction 1 2 3 4 5 
(vii) Good Exposition and Explanations 1 2 3 4 5 
(viii) Meaningful Conclusion 1 2 3 4 5 

3. Presentation skills include the best use of audio-visual aids, speaking ability, 
eye contact, efficient use of time, projecting a professional and confident 
attitude, preparedness and response to questions. 

 
C. Presentation Skills Matrix                                                                Total        /20 
(ix) Preparation and Use of Time 1 2 3 4 5 
(x) Use of Audio-Visual 1 2 3 4 5 
(xi) Professional and Confident 1 2 3 4 5 
(xii) Response to Questions 1 2 3 4 5 

 

These factors and others contribute to the overall impression of the candidate's 
performance. A good talk is more than the sum of good performance in each 
component. The best talk is well-presented, well-practised, clear, conveys 
significance and impact, and is stimulating and memorable.
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Complimentary parking available in the Concord Golf Club grounds. Entry 
to car park is through Flavelle Street. See map below. 

 

CONCORD GOLF CLUB 
190 Majors Bay Road, Concord (Entry via Flavelle Street) 

 

 
 
 

Photographs taken at Guild events 
 

Photographs taken at Guild events may be published on our website, Facebook 
page or elsewhere. Patrons who do not wish to have their photograph 
published are required to indicate this clearly to a Guild Council member, 
ensuring that their name is clearly understood and noted. 

 

 

Teachers’ Guild of New South Wales 
Established 1892 

 

Doceo ut discam: I teach, that I may learn 


