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Introduction by the President 

Dr Frederick Osman 

President, The Teachers’ Guild of New South Wales  

My special thanks are extended to Ms Erin Mackenzie, without whom this 

publication would not be possible. Ms Mackenzie had been the sole driving force 

behind its development during 2015-16. The Guild continues to remain active 

through its Executive Council in bringing topical education issues to its members, 

while endeavoring to cater for younger members by providing opportunities for 

them to accrue hours of professional development that are meaningful and 

practical in nature. 

 

The outstanding work of the Guild is indicative of its ability to adapt to the changes 

occurring across the teaching profession. The breadth of professional development 

opportunities offered by the Guild over the past two years has ensured that teachers 

are informed of major changes and issues that are impacting the teaching 

profession. The Guild has been able to attract notable educationalists to present at 

its various forums, and looks forward to continued support for it to remain in the 

forefront of educational professional development. 

 

The Guild has established a presence on Twitter, Facebook and Linkedin, along 

with an upgrade of the website. This has fostered the growth of a greater 

understanding of the work being carried out by the Guild, as it continues to provide 

ongoing support for teachers in Independent, Government and Catholic Systemic 

schools. 

 

I commend the following articles to you and hope that the material will stimulate 

discussion, provide insight and affirm you in your most important role – educating 

the youth of Australia. 
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Editorial 

Ms Erin Mackenzie 

Editor ‘Proceedings’ of The Teachers’ Guild of New South Wales  

This edition of the Proceedings of the Teachers’ Guild of New South Wales evidences the 

Guild’s continued commitment to providing relevant professional learning 

opportunities for teachers, new and experienced alike. The Annual Reports of The 

Teachers’ Guild of New South Wales for 2015 and 2016 are included in this 

publication. These reports provide an overview of the variety of events that the 

Guild has offered over the past two years. The Guild has also been involved in a 

number of new ventures, which have allowed our organisation to remain a 

significant supporter of teachers in our dynamic profession. 

 

One such new venture was the redesign of the Guild’s research awards into the 

Guild Research Award Presentation Evening in 2016. This highly successful event 

culminated in the selection of the Guild Research Awards, and the winners of these 

awards have provided research papers for this publication. The varied nature of 

the topics of these research papers demonstrates the wide audience of teachers for 

which the Guild has, and continues, to cater for.  

 

The diverse suite of awards offered by the Guild is shown in the Annual Dinner 

Reports for 2015 and 2016. These awards recognise the exemplary work of our finest 

teaching professionals, from those who are relatively new to the profession to those 

who have contributed extensively to the profession over the course of their careers.  

Similarly, our World Teachers’ Day event in 2016 enabled further celebration of 

teachers making significant impacts in their classrooms and schools. 

 

The following section of this publication details other events that the Guild has run 

over the past two years. Notably, the Guild has been involved in two TeachMeet 

events, further demonstrating the capacity of the Guild to respond to the demands 

of an ever-changing professional learning landscape.  

 

My sincere thanks go to the many authors who have contributed to this publication, 

and to Dr Frederick Osman for his assistance in developing this issue of the 

Proceedings.  
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Presidents of the Teachers’ Guild of NSW 1892 – 2016 

 

1892 – 1900 

1892 – 93 A. B. Weigall 1896 – 97   A. Giles 

1893 – 94   Dr Harris 1897 – 98   Rev. C. J. Prescott 

1894 – 95   Prof. W. Scott 1898 – 99   M. Stiles 

1895 – 96   Prof. M. W. MacCallum 1899 – 1900 A. Lucas 

1900 – 1910 

1900 – 01 Prof. G. A. Wood 1905 – 06 Rev. Dr Harper 

1901 – 02 H. J. Carter 1906 – 1907 Prof. T. W. David 

1902 – 03 F. W. Woodhouse 1907 – 08 Fr Bryne 

1903 – 04 A. B. Weigall 1908 – 09 Rev. C. J. Prescott 

1904 – 05 Rev C. J. Prescott 1909 – 10 C. H. Hodge 

1910 – 1920 
 

1910 – 11 Rev. P. Stacy Waddy 1915 – 17   Records not located 

1911 – 13    Records not located 1918          Bro. Borgia 

1914            Prof. J. Mackie 1919 – 20   Records not located 

1920 – 1930 
 

1920 – 21   Record not located 1925 – 26  Bro. George 

1921 – 22 Rev. C. J. Prescott 1926 – 27 Bro. Gerard 

1921-22       H. S. Dettmann (Acting)  1927 – 28 J. Bee 

1922 – 23 Prof. J. Mackie 1928 – 29 Rev. W. Lockington SJ 

1923 – 24 T. A. Wing 1929 – 30 F. G. Phillip 

1924 – 25 H. S. Dettmann  

1930 – 1940 
 

1930 – 31 F. G. Phillips 1935 –36 L. C. Robson 

1931 – 32 Bro. Gerard 1936 – 1937 Record not located 

1932 – 33 Rev. F. T. Perkins 1937 – 38 K. R. Cramp 

1933 – 34    P. R. Le Couteur 1938 – 39 K. R. Cramp 

1934 – 35 N. H. MacNeil 1939 – 40 Fr Hehir 
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1940 – 1950 

1940 – 41 Fr Hehir 1945 – 46 A. K. Anderson 

1941 – 42 F. G. Phillips 1946 – 47 J. Wilson Hogg, MBE 

1942 – 43 F.G. Phillips 1947 – 48  J. Wilson Hogg, MBE 

1943 – 44 F. G. Phillips 1948 – 49  D. Knox,  AM, OBE 

1944 – 45   A. K. Anderson 1949 – 50  D. Knox, AM, OBE 

1950 – 1960 

1950 – 51  R. B. Finlay 1955 – 56  D. Knox AM, OBE 

1951 – 52  R. B. Finlay 1956 – 57  R. B. Finlay 

1952 – 53    W.S. Leslie, J.Wilson Hogg, MBE 1957 – 58  R. B. Finlay 

1953 – 54  J. Wilson Hogg, MBE 1958 – 59 D. Whitehead 

1954 – 55  J. Wilson Hogg, MBE 1959 – 60  D. Whitehead 

1960 – 1969 
 

1960 – 61 R. L. Rofe 1966 V. F. O. Francis 

1961 – 62 R. L. Rofe 1967 P. M. Evans, MBE, 

1962 – 63  R. L. Rofe 1968 P. M. Evans, MBE, FTGN 

1963 – 64  D. Knox, AM,OBE 1969 P. M. Evans, MBE, FTGN 

1965  V. F. O. Francis  

1970 – 1979 
 

1970 J. Wilson Hogg, MBE   1975 A. J. Rae 

1971 R. H. Morgan, AM, MBE, FTGN 1976   J. Buckham 

1972 R. H. Morgan, AM, MBE, FTGN 1977 Dr T. Visser 

1973 R. H. Morgan, AM, MBE, FTGN 1978 Dr T. Visser 

1974 A. J. Rae     1979 J. S. Sheldon 

1980 – 1989 
 

1980 J. S. Sheldon    1985 S. Braga, FTGN 

1981 N. O. Bonnell 1986 S. Braga, FTGN 

1982 N. O. Bonnell 1987 S. Braga, FTGN 

1983 N. O. Bonnell 1988 J. S. Sheldon 

1984 N. O. Bonnell 1989 J. S. Sheldon 
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1990 – 1999 

1990 J. Nash 1995 H. Hughes, FTGN 

1991 I. C. Walker 1996 A. M. Harper, OAM,  FTGN 

1992 I. C. Walker 1997 A. M. Harper, OAM, FTGN 

1993 I. C. Walker 1998 A. M. Harper, OAM, FTGN 

2000 – 2009 

2000 A. M. Harper, OAM, FTGN 2005 F. Fleeton, FTGN 

2001 A. M. Harper, OAM, FTGN 2006 F. Fleeton, FTGN 

2002 A. M. Harper, OAM, FTGN 2007 F. Fleeton, FTGN 

2003 A. M. Harper, OAM, FTGN 2008 F. Fleeton, FTGN 

2004 F. Fleeton, FTGN 2009 F. Fleeton, FTGN 

2010 – 2016 
 

2010 F. Fleeton, FTGN 2014  F. Fleeton, FTGN 

2011 F. Fleeton, FTGN 2015  F. Fleeton, FTGN 

2012  F. Fleeton, FTGN 2016  Dr F. Osman, FTGN 

2013  F. Fleeton, FTGN  
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The Teachers’ Guild of New South Wales Annual Report, 2016 

Dr Frederick Osman 

President, The Teachers’ Guild of New South Wales  

Personal Statement 

It is my pleasure to present my report as President of the Teachers’ Guild of New 

South Wales.  2016 was a highly successful year, due largely to the continued 

support from our strong and capable Council, including an outstanding Past 

President, Mrs Frances Fleeton, in providing guidance and support in my role. I 

would also like to acknowledge in this repot the work of colleagues on Council who 

are also friends, who give much of themselves for no greater reward than their own 

professional satisfaction. Such has always been the nature of the Teachers’ Guild. I 

am willing to continue and be elected again to be President in the new Council and 

I hope that I can continue to count on the support of the members of the Council 

during the coming year to support the newly elected Council.  It is imperative that 

as a Council we are encouraged to strategically plan for succession in the roles of 

leadership of the Guild for 2017. 

 

Annual Report  

In 2016, the Teachers’ Guild proudly celebrated its 124th year and continued to make 

a significant contribution to the professional development of teachers within the 

Independent sector. 

 

Council 

The Guild is led by its Council.  In 2016, the Council comprised: 

1.   Mrs Holly Caddy Trinity Grammar School  

2.   Mrs Noelene Callaghan Rooty Hill High School (Secretary) 

3.   Mr Mark Connellan Boston University  

4.   Mrs Frances Fleeton Retired (Immediate Past President) 

5.   Mr Peter Green Trinity Grammar School  

6.   Mr Alan Harper OAM Retired (Treasurer) 

7.   Mr Arch Humphries Trinity Grammar School  

8.   Ms Erin Mackenzie Macquarie University (Editor of the Proceedings) 

9.   Mr Tom Mae Trinity Grammar School  

10. Dr Frederick Osman Trinity Grammar School (President) 

11. Ms Sophie Poisel Queenwood School (Vice- President) 
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Financial Accounts 

Our Treasurer, Mr Alan Harper OAM has undertaken the management of the 

Guild’s accounts with dedication and a distinctive eye for detail.  The accounts have 

continued to show assets that we can draw upon to enable the Guild to deliver our 

various programs.  Our Accountant has managed the accounts well this past year. 

 

Membership 

Our membership has continued to remain fairly static and despite the Council 

resolving to explore ways to expand our membership base by offering both 

Corporate and Student membership levels in addition to regular membership, it 

would appear that these changes have had some impact on the overall membership 

numbers especially with Honorary Fellowships awards in increasing our 

Membership profile among key educationalists. Following on from previous years, 

I wrote to each of last year’s Award winners inviting them to join Council, with a 

positive response. We value the continued support of our members and their ability 

to inform others about the Guild’s offerings each year, yet this has not translated 

into any significant increases in our membership. 

 

The membership fee for all levels of membership remains the same for 2017, but 

with additional venue hiring costs, this may need to be reviewed for 2018. 

Our membership has remained quite static and the Council resolved to explore 

ways to expand our membership base by continuing to offer both Corporate and 

Honorary Fellowship membership levels in addition to regular membership.  For 

our functions, incentives were offered for early bird registrations and group 

registration in an effort to entice more corporate groups attending.  The Guild 

continued to communicate more by email to our members to reduce costs and 

facilitate more effective communication, especially with our younger members.  

This proved effective and beneficial in bringing the Guild’s offerings to more 

individuals in the educational community. 

It was with much sadness that we learnt of the passing of two of our esteemed 

members in February this year. On Friday 5 February, Roderick West AM was 

farewelled at Trinity Grammar School at a funeral service that was attended by 

many educators and academics. Later in the month, on Tuesday 16 February, 

Phyllis Evans MBE was honoured with a Requiem Eucharist at St James’ Church in 

the city. The Guild also marked with sadness the passing of Miss Joan Goff on 

Thursday 22 December 2016. Joan had been a member of the Teachers’ Guild for 
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many, many years, and had continued her membership throughout her lengthy 

retirement, until illness necessitated her resignation. These amazing educators will 

be sorely missed by Guild members and remembered for their contributions to and 

support of the Guild. More is detailed of their contributions in this issue of The 

Proceedings. 

 

Programme for the Year 

The challenge each year for the Council is to plan a varied programme that provides 

professionals in Independent schools with a choice of events that reflect current 

educational issues. Each year the Guild evaluates what changes should be made to 

our current programmes to further meet the needs of our audience. 

 

In 2016, the Guild proudly celebrated its 124th year and continued to make a 

significant contribution to the professional development of teachers within the 

education sector. In March, the Guild was honoured to have the expertise of Dr 

David Bennett at our first seminar. Dr Bennett drew on his experience and 

knowledge as Clinical Professor of adolescent medicine and Clinical Program 

Director at the University of Sydney on the relevant and vital topic of developing 

resilience and maintaining the wellbeing of our youth. 

 

On Wednesday 4th May, Gifted Families Support Group Inc. (GFSG Inc.) and the 

Teachers’ Guild of New South Wales co-hosted the event ‘Spotlight on Schools in 

Gifted Education within Primary and Secondary sectors’. As a result of this event, 

it is envisaged that the GFSG and the Guild will host a one-day Gifted Awareness 

Forum for Educators in 2017. The Forum will provide a unique platform for all 

educators to network as they engage in best practice application for gifted learners 

within their chosen field. 

 

This year, the Guild hosted a number of Board of Studies, Teaching and Educational 

Standards NSW – formally BOSTES, now NESA - Maintenance of Accreditation 

Presentations at various schools, including Glenwood High, Macarthur Anglican, 

and Hunter Valley Christian College. The sessions included information on “What 

is likely to happen in 2018 and what existing teachers should be doing to prepare”. 

The sessions were very engaging and offered insights and important information 

to help teachers to inspire lifelong learning in students, further improve the status 

of the teaching profession and gain recognition for the invaluable role teachers’ 

play in the community. 
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On Monday 1st August, the Guild launched a new format for the Guild Research 

Award Presentation Evening. The evening was an opportunity to give teachers and 

post-graduate students an opportunity to present their research work to a learned 

audience in the friendly environment of a school setting. The evening was highly 

successful with seven different research presentations being submitted for 

consideration. Thank you to those Councillors who assisted the President in 

running the event: Tom Mae, Arch Humphries, Erin Mackenzie, Peter Green and 

Sophie Poisel. Thanks also to our esteemed Judging Panel of: 

Professor Andrew Martin (Chair)  University of New South Wales  

John Kennedy  St Andrew’s Cathedral School  

Rick Stevens  Loquat Valley Anglican School  

Sharrda Shah  Transform Education, Founder and CEO  
 

The quality of the presentations was outstanding and the panel had a long and 

difficult task in judging the different and varied presentations because of the broad 

content and diversity of the subject matter. The final outcome of the Panel’s 

deliberations are: 

Rosalind Walsh   Winner of Research Award ($1000) 

Manoj Chandra Handa  SMART Teachers’ Award ($500) 

Joanne Kirby   Highly Commended Co-Op Book Prize ($250) 

Kristopher Wrona   Highly Commended Co-Op Book Prize ($250) 

 

Each recipient received a framed Certificate at the Awards Dinner. The 2016 

Research Awards have been benefited from generous sponsorship by SMART 

Teachers and the University Co-op Bookshop. 

 

The Guild also hosted a successful Principals Network in building positive 

frameworks for our educators to respond to school challenges on “How can school 

leaders use positive frameworks to respond to the challenges facing education?” 

Attendees from schools, associations and industry engaged in healthy debate and 

discussion around best practice in education and the benefits of connecting 

students to their talents to create holistic learning centres focused on the individual. 

 

Thank you to Kathryn Taylor from Turning Point Consulting and Darren Cox from 

St Philip’s Christian College in Cessnock who helped host the event and openly 

shared their inspiring journey addressing the many and varied challenges of a 
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rapidly expanding school in a regional location through strengths-based 

leadership.  

 

Our Annual Dinner was attended by more than 70 guests, and saw the Guild’s suite 

of prestigious awards presented. These included Presentations for Excellence in 

Teaching given to a number of outstanding young colleagues; and our Research 

Award. Each year, the Awards are given in honour of an educator of great standing, 

who also has a Teachers’ Guild Connection. This year we were delighted to honour 

Mrs Denise Thomas AM FACE FTGN, who has been actively involved in education 

for nearly fifty years as a teacher and administrator with particular interest in the 

education of girls. Mrs Thomas’ address took us back to the early days of education 

in NSW, and the key role played in this by the Guild. 

 

Prior to the Awards evening, a number of applications for each of the awards 

presented, had been thoroughly screened and interviews had been undertaken to 

determine the awardees.  I wish to express my sincere thanks on behalf of the 

Teachers’ Guild to all the people who generously gave of their time to ensure these 

processes were undertaken. Thanks to the members of the Committee who offered 

to chair the two panels – Sophie Poisel (Primary) and Tom Mae (Secondary). The 

Guild also thanks Christine Mae, Rick Stevens and Frances Fleeton who helped on 

panels and interview the candidates.  

 

In an unprecedented decision the Junior Division award was shared between Emma 

Pracy from St John’s Junior School, New England Grammar School and Emma Smith 

from Snowy Mountains Grammar School. The outcome for the Secondary Division 

was unanimous with the winner Rachel Dibden from William Carey Christian 

School.  

 

The Teachers’ Guild was supported once again, by the University of Sydney’s 

Master of Teaching programme in selecting a suitable candidate to award a 

scholarship in recognition of the high level of teacher training the University of 

Sydney provides. We congratulate Adele Turnbull on being selected as the Guild 

Scholarship winner for 2016. Adele received a cheque for $1000 and a framed 

Certificate at the Awards Dinner.  I would like to thank Mr Tom Mae and Mr Arch 

Humphries who offered to interview the shortlisted candidates at the University of 

Sydney. 
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The Guild takes pride in its ability to acknowledge the skills these early teachers 

have developed and wish them every success in the future.  We also acknowledge 

the support that is offered to these teachers by their family, friends and colleagues, 

many of whom attended the Annual Dinner. The Guild must also acknowledge Mr 

Milton Cujes, Headmaster of Trinity Grammar School, for his ongoing generosity 

and willingness to provide Trinity Grammar School for many of the Guild’s 

programmes during the year. This is greatly appreciated.  

 

The Honorary Fellowship (HFTGN) awards continue to increase our Membership 

profile amongst key educationalists. We congratulate the following members in 

being awarded Honorary Fellowship in 2016: 

 

Mr Darren Cox    St Philip’s Christian College in Cessnock 

Mr Milton Cujes    Trinity Grammar School 

Dr Lloyd Charles Samuel Dawe PLC Sydney 

Mr Colin May    Italian Bilingual School 

Mr Ian David Moore   Trinity Grammar School 

Mrs Judith Pilch    Meriden School 

Dr Kenneth Silburn   Casula High School 

Mrs Kathryn Taylor   Turning Point Consulting 

 

The Council has pleasure in presenting Life Membership (FTGN) of the Teachers’ 

Guild of New South Wales to Mrs Irene Holt and Mrs Deryn Smyth who both have 

had extensive, long-term involvement in the Teachers’ Guild of New South Wales. 

 

Mrs Holt served with integrity and distinction on the Council since she first joined 

in 2004.  From 2007 until 2009, she served as a Trustee for the Gurney-Souberian 

Trust Fund and was part of the process in redirecting its future use. Also in 2007, 

she undertook the role as the Guild’s Treasurer until 2011. During this time as 

Treasurer, she sought to ensure that the Guild’s corporate accountability was met 

as it launched its various events.  Mrs Holt has always ensured that the Guild was 

also meeting its financial responsibilities. She was a creative and well informed 

member of our Council and the Guild prospered under Mrs Holt’s influence in the 

roles she undertook. In recognition of her outstanding commitment and 

contribution to the Teachers’ Guild of New South Wales, Mrs Irene Holt has been 

awarded with Life Membership. 
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Mrs Smyth served with honesty and discernment on the Council since she first 

joined in 2002. From 2004 until 2009, she was a Trustee for the Gurney-Souberian 

Trust Fund and was part of the process in redirecting its future use. Mrs Smyth was 

the Guild’s Vice President from 2003 until 2011 and contributed to several annual 

professional development events in relation to staff induction which were valued 

highly by schools.  Mrs Smyth has always sought to provide professional 

development opportunities to educators at all levels of their development and to 

expand the Guild’s presence within Independent schools. She was an imaginative 

and knowledgeable member of our Council and in the roles she undertook the 

Guild advanced under influence. In recognition of her outstanding commitment 

and contribution to the Teachers’ Guild of New South Wales, Mrs Deryn Smyth has 

been awarded with Life Membership. 

 

On Monday 14th November, the Guild held its 2016 World Teachers’ Recognition 

Awards Celebration at the beautiful venue of the Pennant Hills Golf Club. The 

World Teachers’ Celebration is an occasion when we celebrate and acknowledge 

the achievements of our teachers in an increasingly complex, multicultural and 

technological society. The Guild greatly admires the commitment of all teachers in 

enhancing their professional knowledge, improving teaching practice, engaging 

with their students, and developing ongoing relationships with the wider 

community. More than 65 guests gathered to celebrate the presentation of this 

year’s awards that included hearing from our distinguished guest Mr Terry 

O’Connell OAM, Australian Director for Real Justice – speaking on the topic 

Restorative Practice: Relationships, Teaching and Learning. Congratulations to all 

award recipients that were presented with their Certificates and Awards who have 

made a wonderful contribution to their school in advancing the education 

profession. 

World Teachers’ Recognition Awards 

Mark Anderson  Redfield College  

Harriet Carroll  Kambala School 

Joanne Furnari  Our Lady of Mercy College, Burraneer  

Alisha Hughes  Kambala School  

Noosha Jalili   Wenona School  

Brian Lyle   Trinity Grammar School 

Greg McArdle  Wenona School 

Erin Munn   Trinity Grammar School 
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Manna Ng   Nowra Anglican College 

Jacky Pei   Wenona School 

Priscilla Quintana  Kambala School 

Rebecca Rodgerson  Wenona School 

Kate Sonter   St Catherine’s School 

Louise Tsikrikas  Wenona School 

 

We finished the year with an exceptional visit to learn about the educational 

programs available from the Sydney Theatre Company in Walsh Bay. Participants 

were enthralled by the behind the scenes of the backstage tour of the wharf, their 

professional appetites whetted by the glimpse we had of the excellent offerings. 

The Guild will plan to continue these after-hours visits to educational facilities in 

2017. 

 

As the year drew to a close, the final function was our annual Christmas 

Celebration, held on Saturday 10 December at the generously donated, Boston 

University Building. All Councillors were invited to celebrate another successful 

year with good food and excellent company. 

 

Proceedings of the Teachers’ Guild of NSW  

The Proceedings has been collated during 2015-16 and will be released to members 

in March 2017. My special thanks are extended to Ms Erin Mackenzie who has 

worked diligently to modify and prepare material for this upcoming publication. I 

would also like to acknowledge the efforts of Mrs Frances Fleeton who has spent 

time proof reading the document so it can be ready for the forthcoming issue. 

 

Guild Archive 

It is appropriate to acknowledge and thank Mr Rick Stevens and Mr Tom Mae who 

have undertaken the role of collating much information to bring the Guild Archive 

up to date. Mr Mae with the assistance of Mr Stevens has produced an updated 

summary document of key office bearers and roles within the long history of the 

Guild and this is now available to view on our website.  

 

Website Review 

Mrs Noelene Callaghan has continued to work tirelessly to steadily review and 

update our website throughout the year, seeking advice from other Councillors. 

The new look and easier access to sections is now available for our members and 
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other interested educationalists. I wish to personally thank Mrs Callaghan for this 

work and the expertise that she has shown in redeveloping our website and for her 

continued support of this vital level of communication for the Guild.   

The Guild’s presence on social media sites – LinkedIn, Twitter and Facebook has 

had a steady increase throughout the year, with a strong following on LinkedIn, in 

particular. These forums remain vital for our members to keep in touch with our 

events, as well as providing a network by which educational comment can be made 

on current issues. 

The Council determined at the beginning of 2016 that the newsletter would be 

issued twice per year and its content would form a basis for the forthcoming issue 

of The Proceedings. 

New Ventures 

This year we continued to develop a Sub-Committee structure to enable small 

working parties to work towards a number of the Guild’s activities.  The aim of this 

initiative was to mentor newer Councillors in the tasks to be undertaken and 

ultimately involve more Councillors in the work of the Guild.  I would like to thank 

the Convenors – Mrs Callaghan (Publications/Website/Marketing), Mrs Caddy 

(Guild Educators Network) and Mrs Fleeton (Awards).  

 

To enable printing and mail out costs to be budgeted and to guarantee good quality 

publications, the Guild engaged the services of Snap Printing at Burwood.  This has 

enabled our printing and mail out of various materials to have a professional look 

at a reasonable cost. While our mailing lists have been considerable, they have not 

always been able to be updated efficiently. Mrs Sophie Poisel offered to attempt to 

update our lists for 2016 and has made steady progress throughout the year.  

 

As part of Mrs Callaghan’s role as Convenor for Publications, the Council needs to 

thank her for the outstanding work she has done in preparing a Marketing and 

Style Guide to unify all Guild publications, including a QR code, LinkedIn, 

Facebook and Twitter presence for the Guild.  It is hoped that these new avenues 

for the Guild to extend its network, will attract younger members and make 

communications easier, more efficient and uphold the value of the Guild for long 

time into the future.  
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This year, the Guild hosted a number of Board of Studies, Teaching and Educational 

Standards NSW – formally BOSTES, now NESA - Maintenance of Accreditation 

Presentations at various schools, including Glenwood High, Macarthur Anglican, 

and Hunter Valley Christian College.  I would also like thank Mr Mae for working 

on the process of the Guild becoming an accredited provider of professional 

development, for which BOSTES was the accrediting authority. The Guild is 

expecting to achieve registration by the commencement of 2017. 

 

As another year of challenges and change begins to become a reality, and as the 

Australian Curriculum becomes a greater reality for us working in schools, the 

Teachers’ Guild must keep in touch with current issues if we are to remain in the 

forefront of professional associations.  That is our charter; that is what we 

endeavour to deliver to our membership. 

 

An investment in knowledge pays the best interest                     Benjamin Franklin 
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The Teachers’ Guild of New South Wales Annual Report, 2015 

Mrs Frances Fleeton 

President, The Teachers’ Guild of New South Wales 

Personal Statement 

It is my pleasure to present my report as President of the Teachers’ Guild of New 

South Wales.  2015 was another successful year, due largely to the continued 

support from our strong and capable Council, including an outstanding 

Secretary/Treasurer, Mr Alan Harper and Vice President, Dr Frederick Osman, 

without whom I could not have performed my role. 

 

I am willing to be elected again to be an office bearer in the new Council and I hope 

that I can continue to count on the support of the members of the Council during 

the coming year to support the newly elected Council.  It is imperative that as a 

Council we are encouraged to strategically plan for succession in the roles of 

leadership of the Guild for 2016. 

  

Annual Report 

In 2015, the Teachers’ Guild proudly celebrated its 123rd year and continued to 

make a significant contribution to the professional development of teachers within 

the Independent sector. 

  

Council 

The Guild is led by its Council.  In 2015, the Council comprised 

1.   Mrs Leanne Claringbold Kambala (resigned in May) 

2.   Mrs Noelene Callaghan Rooty Hill High School  

3.   Mr Mark Connellan Boston University  

4.   Mrs Frances Fleeton Educational Consultant (President) 

5.   Mr Peter Green Trinity Grammar School  

6.   Mr Alan Harper OAM Retired (Secretary/Treasurer) 

7.   Ms Erin Mackenzie Macquarie University (Editor of the Proceedings) 

8.   Mr Tom Mae Trinity Grammar School  

9.   Dr Frederick Osman Trinity Grammar School (Vice-President) 

10. Ms Sophie Poisel Queenwood School  

 

At the AGM, the Guild accepted the resignation from Council of Mrs Irene Holt, 

who had served on Council, mainly in the role of Treasurer, but unfortunately had 
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found family commitments took her time away from duty to the Guild Council. In 

May, we accepted the resignation of Mrs Leanne Claringbold, due to both work 

and family commitments. 

  

Financial Accounts 

Our Treasurer, Mr Alan Harper OAM has undertaken the management of the 

Guild’s accounts with dedication and a distinctive eye for detail.  The accounts have 

continued to show assets that we can draw upon to enable the Guild to deliver our 

various programs.  Our new Accountant has managed the accounts well this past 

year. 

  

Membership 

Our membership has continued to remain fairly static and despite the Council 

resolving to explore ways to expand our membership base by offering both 

Corporate and Student membership levels in addition to regular membership, it 

would appear that these changes have had very little impact on the overall 

membership numbers. Following on from previous years, our Secretary wrote to 

each of last year’s Award winners inviting them to join Council, with a positive 

response from Ms Sophie Poisel. We value the continued support of our members 

and their ability to inform others about the Guild’s offerings each year, yet this has 

not translated into any significant increases in our membership. 

 

The membership fee for all levels of membership remains the same for 2016, but 

with additional venue hiring costs, this may need to be reviewed for 2017.  

 

For our functions, early bird registrations and group registration have continued to 

be offered as incentives, as well as Discount Vouchers for future events, being given 

as door prizes, in an effort to improve participation rates.  The Guild continued to 

communicate more by email to our members to reduce costs and facilitate more 

effective communication, especially with our younger members.  This proved 

effective and beneficial in bringing the Guild’s offerings to more individuals in the 

educational community. 

 

It was with much sadness that we learnt of the passing of two of our esteemed 

members in February this year. On Friday 5 February, Roderick West AM was 

farewelled at Trinity Grammar School at a funeral service that was attended by 

many educators and academics. Later in the month, on Tuesday 16 February, 
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Phyllis Evans MBE was honoured with a Requiem Eucharist at St James’ Church in 

the city.  Both these amazing educators will be sorely missed by Guild members 

and remembered for their contributions to and support of the Guild. More will be 

detailed of their contributions in the next issue of Proceedings. 

  

Programme for the Year 

The challenge each year for the Council is to plan a varied programme that provides 

professionals in Independent schools with a choice of events that reflect current 

educational issues. Each year the Guild evaluates what changes should be made to 

our current programmes to further meet the needs of our audience. 

 

The Survival Guide to Teachers New to Independent Schools continues to fulfill 

a niche for teachers new to independent schools.  It was held on Monday 23 

February at Trinity Grammar School, Lewisham Campus.  While many schools and 

other professional organisations offer related programs, the Guild’s sessions have 

a specific focus on teachers who have recently accepted positions in independent 

schools and have little experience of the demands this may entail.  With 15 

participants in attendance, the event was still successful, bringing in four new 

independent schools who had not previously attended the event. We are grateful 

that we have been able to call upon presenters within our membership as well as 

those known to our Council for particular expertise, who can offer their experience 

to those new to independent schools. 

 

In 2015, we planned to offer two professional development seminars during the 

year.  The first of our Evening Seminars was held at Trinity Grammar School, 

Lewisham Campus on Tuesday 24 March and focused on The Middle Years – Change 

and Challenge. We were able to secure Angie Wilcock, who is a highly regarded 

Australian specialist on transitions in education, with a special focus on the 

transition from primary to secondary school.  We were pleased with an attendance 

of 23 participants and their positive feedback affirmed the very practical classroom 

strategies that were explored in the workshop.  Our second Seminar was a joint 

venture supported by the Gifted Families Support Group.  This was held on 

Thursday 29 October, which is close to International Teachers’ Day, at the same 

venue.  The seminar took the form of a workshop with 2 sessions – the presenters – 

Denise Wood and Helen Dudeney have worked with gifted children and families 

for many years, presenting workshops for children, families and teachers. The focus 

was to raise awareness on what are the characteristics of the gifted students in our 
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schools. This event was very well supported with 65 attendees from a mixture of 

both Primary and Secondary schools.   I would like to offer my thanks to the Events 

Convenors, Dr Frederick Osman and Ms Erin Mackenzie, who worked tirelessly, to 

ensure the seminars were a success.  

 

After 5 consecutive years of success, the Annual Poster Presentation Lecture 

Evening (APPLE) which was scheduled for Monday 3 August was cancelled due to 

the lack of nominations that would make this a worthwhile event.  We hope that 

this will be a well-supported event in 2016 and a full review of the process will be 

undertaken before the event is listed in 2016. 

 

The Annual Guild Awards Dinner was held on Saturday 5 September, hosted by 

Trinity Grammar School and was attended by 60 guests.  In 2015, the Awards 

evening honoured Mr Alan Harper, OAM FTGN FACE. Mr Alan Harper has had a 

lifelong commitment to education in NSW in Government, Catholic and 

Independent schools, and through involvement in a number of professional and 

community organisations, including the Teachers’ Guild of New South Wales. Mr 

Harper began his career in 1978 at Meadowbank Boys’ High School as a teacher of 

English and History, a position he held until the school’s closure in 1983. Several 

years later, he moved to St Patrick’s Marist College at Dundas as History Co-

ordinator, then in 1994 took up an appointment as Director of Studies at Macarthur 

Anglican School. In 1999 he moved to Trinity Grammar School in the same role, 

from which he retired in 2014. 

 

For over ten years until his retirement, Mr Harper was Convenor of the AHISA 

Directors of Studies network, serving many of the Independent schools in NSW and 

the ACT. He held office at state and national level in the Australian College of 

Educators, serving as NSW President 1998-2000, and on National Council 1996-

2000. He was created a Fellow of the College in 1995. Mr Harper joined the 

Teachers’ Guild in 1993, serving continuously on the Guild Council from 1994 until 

the present time, as President 1996-2003, and as Secretary since 2004. He was 

inducted to Life Membership of the Guild in 2012. 

 

Mr Harper has had a commitment to the Uniting Church for over thirty years, 

serving on the NSW/ACT Board of Education for two years, and on the Schools 

Education Reference Group, which he now chairs, for over fifteen years. He has 

also served on the Council of Arden Anglican School since 2001. 
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In the Australia Day Honours in 2013, Mr Harper was a recipient of the Medal of 

the Order of Australia (OAM) in recognition of his lifelong contribution to 

Education and the community. In retirement, Mr Harper continues work with the 

Guild, with the Uniting Church, and on the Arden Council, while finding a little 

more time to pursue some of his own interests. The Guild was pleased to honour 

Mr Alan Harper in its 2015 Awards. 

 

Prior to the Awards evening, a number of applications for each of the awards 

presented, had been thoroughly screened and interviews had been undertaken to 

determine the awardees.  I wish to express my sincere thanks on behalf of the 

Teachers’ Guild to all the people who generously gave of their time to ensure these 

processes were undertaken. In an unprecedented decision the Junior Division 

award was shared between Holly Caddy from Trinity Grammar School and 

Cassandra McKie from Mamre Anglican School. The Senior Division winner was 

Emma Morrow from Marian Catholic College.  The Guild takes pride in its ability to 

acknowledge the skills these early teachers have developed and wish them every 

success in the future.  We also acknowledge the support that is offered to these 

teachers by their family, friends and colleagues, many of whom attended the 

Annual Dinner. The Guild must also acknowledge Mr Milton Cujes, Headmaster 

of Trinity Grammar School, for his ongoing generosity and willingness to provide 

Trinity Grammar School for many of the Guild’s programmes during the year.  This 

is greatly appreciated. 

 

The Teachers’ Guild was supported once again, by the University of Sydney’s 

Master of Teaching programme in selecting a suitable candidate to award a 

scholarship in recognition of the high level of teacher training the University of 

Sydney provides.  Although, initially the one candidate withdrew, after setting an 

extension date, interviews were rescheduled and the successful candidate was 

Jennifer Stanley. 

 

The Guild resolved to continue to explore visits to educational venues that could 

be of interest to educationalists.  I am indebted to Dr Frederick Osman for his 

tireless efforts in negotiating an after-hours visit to Sydney Learning Adventures 

which took place on Thursday 19 November.  This event was highly successful for 

the select group of participants who attended. Our guides, Kalkani and Erin, were 
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knowledgeable and exceptionally well prepared for our visit. The Guild will plan 

to continue these after-hours visits to educational facilities in 2016. 

 

As the year drew to a close, the final function was our annual Christmas 

Celebration, held on Sunday 6 December at the generously donated, Boston 

University Building. All Councillors were invited to celebrate another successful 

year with good food and excellent company. 

  

Proceedings of the Teachers’ Guild of NSW 

I would like to thank Mrs Leanne Claringbold for her tireless efforts, in consultation 

with Dr Osman, in bringing The Proceedings together for publication.  This highly 

regarded publication of the Guild was distributed prior to the first seminar held on 

Tuesday 24 March and was also available for purchase on the evening. 

  

Guild Archive 

I wish acknowledge and thank Mr Rick Stevens and Mr Tom Mae who have 

continued to collate and update information to bring the Guild Archive up to date. 

  

Website Review 

Mrs Noelene Callaghan has continued to work tirelessly to steadily review and 

update our website throughout the year, seeking advice from other Councillors. 

The new look and easier access to sections is now available for our members and 

other interested educationalists. I wish to personally thank Mrs Callaghan for this 

work and the expertise that she has shown in redeveloping our website and for her 

continued support of this vital level of communication for the Guild.  The Guild’s 

presence on social media sites – LinkedIn, Twitter and Facebook has had a steady 

increase throughout the year, with a strong following on LinkedIn, in particular. 

These forums remain vital for our members to keep in touch with our events, as 

well as providing a network by which educational comment can be made on 

current issues. The Council determined in May that the newsletter would be issued 

twice per year and its content would form a basis for the forthcoming issue of The 

Proceedings. 

New Venture 

The Guild undertook to host a TeachMeet on Thursday 28 May in an effort to spark 

discussion and provide a networking opportunity.  The question addressed was 

“Are we adequately preparing today’s learners for life tomorrow?”  This was 
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highly successful with 7 presentations that initiated much discussion amongst 

those who attended. 

 

To enable printing and mail out costs to be budgeted and to guarantee good quality 

publications, the Guild engaged the services of Snap Printing at Burwood.  This has 

enabled our printing and mail out of various materials to have a professional look 

at a reasonable cost.  While our mailing lists have been considerable, they have not 

always been able to be updated efficiently. Mrs Sophie Poisel offered to attempt to 

update our lists for 2016 and has made steady progress throughout the year. 

Through close discussion and consultation, the Teachers’ Guild resolved to create 

a further membership opportunity of Honorary Fellowship of the Guild.  The first 

of these awards was made at the Annual Dinner and a further number at Seminar 

2.  This Award was designed to increase our Membership profile amongst key 

educationalists.  We congratulate the following members in being awarded 

inaugural Honorary Fellowship to the Guild: Noelene Callaghan, Mark Connellan, 

Peter Green, Arch Humphries, Christine Mae, Thomas Mae, Dr David Knockles, Dr 

Nola Norris, Dr Frederick Osman and Therese Turner-Jones. 

 

With property changes at Trinity Grammar School, the Guild has had to make some 

adjustments to where we store Guild material for events, once again. We are very 

grateful to Dr Frederick Osman and Mr Peter Green who have secured storage for 

the Guild at Peter’s home provide by Trinity Grammar School. 

 

Every new year presents educators with challenges and subsequent change, and it 

is how we manage these, that really determine our success.  The Teachers’ Guild 

must keep in touch with current issues if we are to remain in the forefront of 

professional associations and bring to our colleagues the latest developments in 

professional development opportunities. That is our charter and what we 

endeavour to deliver to our membership. 

  

Education is the most powerful weapon which you can use to change the world. 

                                                                                                                   Nelson Mandela 
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Teachers’ Guild of New South Wales Research Report, 2016 

Dr Frederick Osman 

President, The Teachers’ Guild of New South Wales  and Research Awards 

Convenor  

On Monday 1st August, the Guild launched a new format for its Guild Research 

Award Presentation Evening for all University Postgraduate Students and 

Experienced teachers who are currently completing or completed a research of 

direct benefit to classroom teaching. The purpose of the event was to: 

o Give presenters a chance to present their research work to a learned 

audience in the friendly environment of a school setting. 

o Allow for reflection of the presenters’ proposed research and progress 

achievements. 

o Recognises a research-based contribution to improve classroom 

practices. 

o Give the presenters the opportunity to liaise with other presenters, 

students, academics, staff, visitors and past students. 

 

The evening was highly successful with seven different research presentations 

submitted for consideration. These awards were created to encourage excellence in 

research work, and all nominees who participated in these awards had an 

opportunity to compete for the $1000 ‘Guild Research Award’, $500 ‘Smart 

Teachers Research Award’, $500 COOP Bookshop prize and special certificates that 

recognise the nominee’s high standing. This new format and approach to 

presenting current research to peers in education highlights the positive work being 

done to ensure education continues to move forward into the future. The 15-minute 

multimedia presentations of direct benefit to classroom teaching were judged on 

the criteria (1) content and scientific quality, (2) clarity and (3) presentation skills. I 

would like to thank our judging panel for their time and dedication in judging the 

presentations: 

Professor Andrew Martin (Chair)  University of New South Wales  

John Kennedy  St Andrew’s Cathedral School  

Rick Stevens  Loquat Valley Anglican School  

Sharrda Shah  Transform Education, Founder and CEO  
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2016 Presenters included from L to R: Manoj Chandra Handa; Kerrie Wratten; Judy 

Pilch; Susan Byers; Richard Cameron; Rosalind Walsh; Joanne Kirby; James Raymond St. 

Julian and Kris Wrona 

The judges ranked the candidates according to the criteria and determined the 

winners for the following categories: 

 Guild Research Award Winner: Rosalind Walsh from Macquarie 

University won first place, taking the Guild Research Award for her 

research, which investigated Are we asking the right questions? Young gifted 

children and higher order thinking.  

 Smart Teachers Award: Manoj Chandra Handa from Macquarie 

University for his research, which investigated Leading Differentiated 

Learning for the Gifted. 

 Highly Commended and the COOP Prize: Kris Wrona from Macquarie 

University for his research, which investigated Australian Primary 

Students’ Implicit Theories of Intelligence, Academic Goal Orientation, and 

Academic Achievement: A Preliminary Study to Investigate the Impact of a 

Mindset Intervention. 

 Highly Commended and the COOP Prize: Joanne Kirby from 

Queenwood for her research, which investigated How can we use what we 

know about the brain and apply it using reliable, dynamic and effective teaching 

strategies so that we truly deliver our students to that elusive juncture of 

intelligence and instruction? 
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It was wonderful to see so much diversity and such talented educators presenting 

at the Guild Research Award Presentation Evening. The Guild would like to 

acknowledge the wonderful presentation from the participants and wish them all 

the very best for the future. The contributed papers of the winning presentations 

are included in this Proceedings. 

 

I would like to thank our sponsors, the COOP Bookshop and Smart Teachers for 

contributing towards the prizes of this event. To Mr Milton Cujes, Headmaster of 

Trinity Grammar School, we extend our thanks for his continued support of the 

Teachers’ Guild and his readiness to allow the School to host our functions. 

 

The 2016 Event is sponsored by: 
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Research Paper 1 

Are we asking the right questions? Young gifted children and higher 

order thinking 

Dr Rosalind Walsh 

Department of Educational Studies 

Faculty of Human Sciences, Macquarie University 

Queenwood School 

Questioning has been described as one of the most powerful pedagogical 

tools that teachers possess. We employ questioning for a variety of reasons: to check 

for understanding, to challenge students’ ideas and thinking, and to provoke 

thinking. There are a range of different types of questions we can use, depending 

on our purpose. For example, we might use a low level recall question to check that 

children have understood the plot of a story: “What time did Cinderella leave the 

ball?” We might use a closed question to see if children enjoyed the story: “Did you 

like the story of Cinderella?”, and we might further probe with an open-ended 

question by asking “What parts of it did you enjoy most?” 

There is an understanding that the questions that provoke the most thinking 

are those that are open-ended and higher order – questions that have more than 

one answer and the answer to which is more than literal recall. And yet, research, 

across school grades, has demonstrated that these are the questions that teachers 

less often ask (Mills, Rice, Berliner, & Rousseau, 1980). In the early childhood years 

research has suggested that up to 95% of questions asked are lower order. Or even 

in some cases, non-questions, such as “Would you like to tidy up now?” (Siraj-

Blatchford & Manni, 2008). One strategy that is often recommended for 

intellectually gifted students is to increase their complexity of thought by asking 

higher order questions. There is some doubt in the literature as to whether young 

children of prior-to-school age can respond to abstract, higher order questioning. 

As a general principle, learning in the early childhood context is concrete and hands 

on, so there may be reluctance on the part of early childhood educators to initiate 

questioning which is abstract and complex as there is a perception that it is not 

developmentally appropriate. However, in the case of young gifted children this is 

entirely appropriate to the developmental trajectory of these children. Young gifted 

children are not rare. The current definition of giftedness used in New South Wales, 

that of French-Canadian psychologist Françoys Gagné, suggests that up to 10-15% 
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of the population possess gifted traits (Gagné, 2000). In early childhood settings 

these children are often identified by their advanced language development. 

Educators appear particularly adept at noticing children whose vocabulary is more 

sophisticated for their age, but are often at a loss to plan and implement effective 

educational interventions for these children. The research reported here sought to 

examine what happens when teachers deliberately increase the complexity of 

questioning. Of particular interest was whether young intellectually gifted children 

could answer higher order questions, and what would happen to their language 

when they did respond. The research question was: What effect does the level of 

question have on complexity of response from young gifted children? 

 

Research Design 

A single subject research design was employed. Single subject designs have a 

long history in special education, especially in response to intervention research 

(Horner et al., 2005). This design is particularly appropriate for use with exceptional 

populations where individuals may fall outside the norm of typical large sample 

group experiments. An alternating treatments design was chosen where two 

independent variables are introduced one after another. The first independent 

variable was low level questioning; the second was higher order questioning. 

Lower order questioning was defined as questions “that require responses either 

recalled directly from memory or cited explicitly in text” (Barden, 1995, p. 423). 

Higher order questions on the other hand were those that “those that require more 

than simple recall to produce an answer” (Barden, 1995, p. 423). The questions were 

designed using the lower levels of Bloom’s Taxonomy (Bloom, 1956) for the lower 

level questions, and Williams’ Total Creativity Program for Individualizing and 

Humanizing the Learning Process (Williams, 1972) for the higher order questions. 

The dependent variable for the study was mean length of communication units (c-

units) as defined by Loban (1976) where each c-unit consists of “each independent 

clause with its modifiers” (Loban, 1976, p. 9). Loban’s longitudinal study found that 

children’s language increases in complexity as they get older. For example, “I see a 

cat and it has yellow fur” is a less linguistically complex sentence than “I see a cat 

with yellow fur”, the first one consisting of two c-units and 9 words, therefore a 

mean length of 4.5 words per c-units, while the second is a single c-unit of 7 words 

length. 
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Participants 

The participants in the research were five young children, aged 3-5 years, 

identified as intellectually gifted on a range of measures including the Peabody 

Picture Vocabulary Test (Dunn & Dunn, 2007)(PPVT-4), the Raven’s Coloured 

Progressive Matrices (Raven, 2004), teacher nomination and a the Sayler “Things 

My Young Child Has Done” parent questionnaire (Sayler, 2003). The children 

selected all scored in the top 2% of at least one of these tests. 

 

Materials 

Thirty Australian picture books were chosen for the study. All were narrative 

fiction which had won, or been short-listed for an award from the Children’s Book 

Council of Australia. 

 

Procedure 

Participants were selected as outlined above. Questions were generated for 

all of the books using the lower levels of Blooms Taxonomy (recall, comprehension, 

application) for the lower order questions, and Williams’ strategies of: analogy, 

paradox, tolerance for ambiguity, attribute listing, and provocative question. 

Examples of these appear below: 

 

Question Type Examples from “Tom Tom” by R. Sullivan 

and D. Huxley 

Analogy – Situations of likeness; 

similarities between two things 

How is Tom Tom like a fish? 

Provocative Question – Inquiry to 

bring forth meaning; summons to 

discovering new knowledge 

Tom Tom has lots of relations. Some people 

think that living with all your cousins and 

aunts and uncles would be fun. Do you 

agree? Why? Why not? 

Paradox – A situation opposed to 

common sense, self-contradictory 

statement or observation 

Why is the waterhole called “Lemonade 

Springs” when the water there “tastes just 

like water”? 

Attribute Listing – Inherent 

properties, ascribing qualities 

In what ways is Tom Tom’s day at preschool 

like your day at preschool? 

Tolerance for Ambiguity – Pose 

open-ended situations which do 

not force closure 

Why do you think Tom Tom has so many 

different names? 

 



30 

 

The study consisted of four phases. In the first phase of the study lower order 

questions were asked during a shared book reading experience with individual 

children. In the second phase higher order questions were asked during the 

reading. The third stage saw a return to higher order questioning and the fourth a 

return to lower order questions. Immediately after each session the mean length of 

c-unit was calculated and graphed for each session. Once a stable pattern had been 

found for the phase, then next phase was introduced. 

 

Results 

Effects for higher order questioning were observed in three of the five 

subjects. An example of the graphing of the effects is shown for one of the subjects 

below: 

 
The complete graphs for this paper can be accessed at: 

http://hdl.handle.net/1959.14/1067707 

 

Discussion 

Three of the five participants demonstrated an effect for higher order 

questioning, that is, the mean length of their c-units increased when asked higher 

order questions, as opposed to when asked lower order questions. An example of 

this can be seen in the graph presented above for the child known as Molly. When 

compared to the children in Loban’s study, the language complexity of the children 
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in this study was similar to that of children in Grade 1 (age 6) with an IQ of 116. 

That is, the children in this study were performing significantly above expectation 

when asked higher order questions. 

Implications for Classroom Practice 

• Lower level questions tend to elicit a less complex response. Educators may 

not see the full ability of the child when lower level questions are used. 

• Children need opportunities to be able to demonstrate their capabilities – may 

mean going beyond “developmentally appropriate/age appropriate” 

materials, concepts, and activities. 

• Young gifted children may be hard to identify. In the case of one student, 

despite being identified by the measures of the study, she was unwilling to 

engage in a language based activity. 

• Developing good questions and good questioning skills takes time. 

 

Limitations 

As a small study using single-subject design, generalizability to a large 

population is not possible. Replication of the intervention is the usual way in which 

external validity is determined and in this case the results of the experiment would 

suggest that the intervention was only successful in some cases in eliciting higher 

order responses. 

 

Conclusions 

Young gifted children are clearly in need of differentiated instruction within 

the early childhood classroom. The current study found an intervention effect for 

three of the five gifted children suggesting that the use of higher-order questions 

may be a valuable intervention for young gifted children in the early childhood 

classroom. Further research is needed to determine which types of questions might 

be the most effective, the best ways to use these questions in the early childhood 

context, and how to train early childhood educators to elicit higher-order thinking. 
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Research Paper 2 

 

Australian primary students’ implicit theories of intelligence, academic goal 

orientation, and academic achievement: A preliminary study to investigate the 

impact of a mindset intervention 

 

Mr Kristopher Wrona 

Department of Educational Studies 

Faculty of Human Sciences, Macquarie University 

Abstract: The efficacy of academic mindset interventions has been demonstrated 

internationally and predominantly with secondary school students. Whether a mindset 

intervention can change the beliefs about intelligence held by Australian primary students 

remains unknown, as does the relationship between students’ mindsets, their academic goal 

orientation, and academic achievement. A mindset intervention was delivered to 43 

students in mixed ability grade 5 and 6 classes in a public primary school in Sydney, 

Australia. The intervention was evaluated with a randomised waitlist (control) design. The 

intervention promoted positive change in mindset beliefs compared with the control group. 

Mindset beliefs were positively associated with learning goals and academic achievement 

and negatively associated with performance approach and avoidance goals. The efficacy of 

the mindset intervention for changing primary students’ beliefs about intelligence is 

discussed. Implications for the further development and evaluation of brief and scalable 

classroom intervention to promote positive academic cognitions and achievement outcomes 

are discussed. 

 

Introduction 

The role of implicit beliefs about intelligence in shaping students’ academic 

mindsets is well-documented internationally (Blackwell, Trzesniewski & Dweck, 

2007; Cury, Da Fonseca, Zhan & Elliot, 2008; Donohoe, Topping & Hannah, 2012; 

Dweck, 2010; Dweck and Leggett, 1988; Dweck, Walton & Cohen, 2014; Nagaoka et 

al., 2013; Paunesku et al., 2015; Yeager & Walton, 2011). However, there is little 

research on implicit theories of intelligence involving Australian school students 

(De Castella & Byrne, 2015; Martin, 2015; Tarbetsky, Collie & Andrew, 2016) and 

no existing Australian study could be located that involved an incremental theory 

‘mindset’ intervention.  
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Implicit Theories of Intelligence 

Implicit theories of intelligence are the beliefs that students’ hold about their 

own and others’ cognitive abilities (Dweck, Chiu and Hong, 1995; Sternberg, 1985). 

Dweck and Leggett’s (1988) implicit theories of intelligence framework explains 

how students personal or self-beliefs about intelligence relate to and influence their 

learning motivation, goal orientation, academic behaviour, and achievement 

(Dweck, 2000; Jordan & Lovett, 2008; Martin, 2015). More recently, the term 

‘mindsets’ (Dweck et al., 2014; Dweck, 2010) has been adopted in the literature to 

explain how some students view intelligence as fixed whereas other students 

believe intelligence is malleable (Nagaoka et al., 2013).  

 

Mindset Intervention Studies 

Studies have shown that incremental theory or mindset interventions can 

effectively alter the implicit beliefs about intelligence held by school students 

(Rattan, Sevani, Chugh & Dweck, 2015). These intervention programs demonstrate 

that students can be taught to understand that intelligence can ‘grow like a muscle’ 

in that, with persistence and effort our brains can develop more neural connections 

to become ‘smarter’ (Rattan et al., 2015). The results of these interventions include 

increased end of year Grade Point Average (GPA) (Aronson et al., 2002), increased 

standardised mathematic scores (Blackwell et al., 2007), and improved academic 

performance for minority students (Paunesku et al. 2015). More recently, there has 

been a trend to deliver these programs in a brief and ‘scaled’ format consisting of 

one or two lessons using on-line platforms and delivered to scores of students 

(Paunesku et al. 2015; Yeager & Walton, 2011).  

 

Statement of the Problem and Setting 

Currently, there is limited Australian research about the role that implicit 

theories of intelligence or mindsets have on students’ academic goals and academic 

achievement. Moreover, the Australian research to date has focused on the implicit 

beliefs about intelligence held by high school students (e.g. De Castella & Byrne, 

2015; Martin, 2015; Tarbetsky et al. 2016). As such, the influence of these beliefs on 

Australian primary students' learning and achievement remains unknown.  

This study took place in a South Western Sydney government primary school. 

This school was selected because the school adequately represented a suitable 

demographic for the intervention (e.g. higher risk of low academic outcomes). The 

student-family demographic scored in the lowest decile or bottom 10% on the Index 

of Relative Socio-Economic Advantage and Disadvantage (IRSD) (ABS, 2011). The 
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IRSD is an Australian-wide robust measure of socio-economic-status that is widely 

used for social and educational research purposes (ABS, 2011). Further, this area 

has an unemployment rate that remains well above the state and national averages 

(ABS, 2015). Over 60% of residents report having no formal qualification and one 

third of residents report a family income of $266 or less per week (ABS, 2011), which 

is below the poverty level for a couple with 2 children (Australian Council of Social 

Service, 2014). 

 

Measures and Materials 

Implicit theories of intelligence. Dweck’s (2000) Self-theories of Intelligence 

Scale for Children was used to determine whether students endorsed a fixed or 

growth mindset. 

Academic goals. The Patterns of Adaptive Learning Scale (PALS) (Midgley 

et al., 2000) was used to assess students’ academic goal orientation. Three self-

report scales were used to assess mastery (learning) and performance (approach 

and avoidance) goals. 

Academic Achievement. Students’ annual school reports were used to 

represent academic achievement. In NSW public schools, educational outcomes are 

reported on a twice yearly student report including an achievement scale ranging 

from A-to-E. A GPA was created by converting report grades to a number value i.e. 

A=5, B=4, C=3, D=2, F=1 (see e.g. Paunesku et al. 2015) 

The intervention. The intervention comprised two 60-minute lessons spread 

over two weeks (waitlist control students participated in their regular lessons 

during this time). The intervention content was adapted from two previous studies 

shown to increase growth mindset endorsement of school-aged children (Paunesku 

et al. 2015; Blackwell et al. 2007). 

 

Results 

Correlations among theory of intelligence and motivational goals. The 

relationships between students’ theory of intelligence and motivational goals were 

evaluated with Pearson product-moment correlations. Theory of intelligence 

shared a significant and positive relationship with mastery (learning) goals r(43) = 

0.30, p < 0.05. A statistically insignificant negative correlation was found between 

performance (approach and avoidance) goals and theories of intelligence. 

Beliefs about intelligence and academic achievement. A two-tailed test of 

significance using Pearson product-moment correlation indicated a significant 

positive relationship between students' GPA and (pre-test) theory of intelligence 
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r(43) = 0.48, p < 0.001. A one-way analysis of variance (ANOVA) with alpha set at 

0.05 confirmed that students with an incremental theory of intelligence had a 

significantly higher GPA (M = 3.95, SD = 0.80) than students with entity / undecided 

beliefs (M = 3.23, SD = 0.59), F(1,42) = 11.249, p = 0.002, d = 1.0). By comparison, 

students with a growth mindset achieved on average a school report grade 

equivalent to a B grade, whereas students with a fixed mindset (entity / undecided) 

achieved on average a C report grade. 

Impact of the incremental theory intervention. To assess whether the 

intervention was able to change students’ theories of intelligence a, 2 (experimental 

vs. control) by 2 (pre-test, post-test) repeated measures analysis of variance 

(ANOVA) was used to assess whether the intervention and control groups differed 

significantly in the extent of change in their beliefs. Alpha was set at 0.05 and the 

analysis revealed that the experimental group endorsed an incremental theory of 

intelligence more strongly after participating in the intervention (pre M = 3.95, SD 

= 0.81 and post M = 4.60, SD = 0.90) than the control group (pre M = 3.78, SD = 0.91 

and post M = 3.96, SD = 0.95), F(1,41) = 8.51, p = 0.006, d = 0.69.  

 

Discussion 

The aim of this study was to identify the implicit theories of intelligence held 

by Australian primary school students and address whether a brief mindset 

intervention could change these students’ beliefs about intelligence. In addition, 

this study aimed to understand the relationships between students’ mindsets and 

goal orientation and academic achievement (GPA). The brief mindset intervention 

adapted for the Australian primary school context was effective at increasing 

incremental theory endorsement (i.e. a growth mindset). However, this brief cross-

sectional study does not assess whether these temporary gains in mindset 

orientation are maintained following the intervention period. Further, the results 

demonstrated that, a growth mindset shares a significant and positive relationship 

with mastery goals. A statistically insignificant negative correlation was found 

between performance (approach and avoidance) goals and theories of intelligence. 

Mindset was significantly related to students' academic achievement (GPA) 

showing that students with a growth mindset scored on average higher grades than 

students with a fixed mindset.  

In conclusion, this preliminary ‘proof-of-concept’ study has successfully 

demonstrated that students can be taught new ways to think about intelligence and 

that a more malleable mindset correlates with better learning outcomes. It is 

recommended that a larger-scale study be conducted to validate these preliminary 
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findings and evaluate whether the intervention has long-term benefits on students’ 

academic achievement. 
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Research Paper 3 

How can we use what we now know about the brain and apply it using reliable, 

dynamic and effective teaching strategies so that we truly deliver our students to 

that elusive juncture of intelligence and instruction? 

Joanne Kirby 

Queenwood School 

Abstract: Wired for….what? No one would dispute the challenges faced by 21st Century 

educators and their students.  Inquisitive and dedicated teachers embrace these challenges 

and are on a seemingly ongoing pilgrimage to find, and then understand, that juncture 

where intelligence and instruction meet. What does it look like? How do we know when we 

get there? As the burgeoning body of research on cognition and the brain permeates every 

aspect of our profession, it seems that this juncture keeps moving. However, the framework 

of current brain research readily available to educators demands that we cannot ignore it. 

Our pedagogy must be responsive to these findings if we are to truly call ourselves 

‘educators’. Times have changed. Brains have changed. We must also change. 

 

Introduction 

Imagine a day when your swing swings you higher than the highest treetops 

or you can ride your bike up a path of falling leaves into the very tree from which 

they are falling (Thomson, 2005). Imagine a day when the ordinary becomes the 

extraordinary...a day when all of the students in your class have that elusive ‘light 

bulb moment’.  Imagine if our classroom or school was a garden. What would it 

look like?  My long-time burning question has been, ‘What are we doing to optimise 

our students’ capacity to learn?’  How might I turn my acorns into oak trees? 

 

We are all too aware of the rapid changes in our society especially in the 

expectations for, and of, our students. As an educator, my observations of students 

and how they learn over the past twelve years revealed a profound difference in 

the way they approach and respond to learning. Cris Rowan, pediatric occupational 

therapist and biologist, warns us that a child born in the 21st Century relies heavily 

on technology for the majority of their play which grossly stifles their creativity and 

imagination, as well as limiting necessary challenges to their bodies to achieve 

optimal sensory and motor development. Our sedentary children are bombarded 

with chaotic sensory stimulation, resulting in delays in attaining child 

developmental milestones. Hard-wired for high speed, today’s children are 
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entering school struggling with self-regulation and attention skills necessary for 

learning.  

 

Such theories, whilst almost seeming alarmist, do actually paint a realistic 

picture of the impact that rapid advancements in technology has had on the brain 

and teaching and learning. It is not sufficient to stick our heads in the sand and 

complain or voice our judgments on it.  The cogs of change will not reverse for the 

sake of convenience. An action research project that began in The Australian 

International School, Singapore in 2015 and continued at an independent day 

school for girls in Sydney during 2016 trialed a range of pedagogical practices that 

were selected in response to the understanding that children’s brains are indeed 

‘wired’, but wired for what exactly? The impetus for the study spawned from a 

perceived sense of urgency that, as a classroom practitioner, I need to harness recent 

developments in neuroscience if I am to be an effective and relevant educator. The 

project, therefore, is a synthesis of some of the current research on cognition, which 

has then been infused with reliable pedagogical strategies that actually work, and 

this union, subsequently represented in a model. 

 

Following a review of the literature, a clearer understanding of the chemical 

reactions that occur in the brain at the point of learning and the commitment of new 

knowledge to long-term memory and retention was established. This information 

assisted in the development of pedagogical approaches that create, and then 

respond to, these neurological changes. Using the pre-test – post-test model, it 

became apparent that there are reliable and compelling teaching models that bring 

students to that juncture of instruction and intelligence.  This research project 

encourages all educators to embrace specific and constantly evolving approaches 

to their current practices.  It reviews current research on the brain, and identifies 

technological tools that enable the facility of such significant changes to instruction 

and assessment. So, it seems we are all wired for …. change. 

 

Dispelling neurological myths 

We are all too familiar with the latest buzz word in education, “brain based” 

– as though learning previously occurred in children’s elbows (Burns, 2015) so in 

an age where information is excessive, accessible, credible and incredible, it is no 

surprise that neuroscience has its critics. Perplexed by the current state of 

information on the brain, it is not only educators that feel that neuroscience is yet 

another fad term that has joined the education roundabout.  
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However, neurologists warn that the errant use of neuroscientific jargon may 

seem innocuous, even humorous to those in the know. But the consequences can be 

serious: at best, it is likely that educators and policy-makers will waste valuable 

time and resources exploring fruitless avenues of inquiry in an effort to deliver best 

practice in their schools and classrooms. This robs our students of the opportunity 

for success - and that is the antithesis of the goal of education. 

 

Clearly, most teachers will never see their students’ brains in action. So how 

can we be expected to pair a desired educational goal with an outcome impossible 

for the majority of teachers to measure? Even if teachers were able to directly 

measure neural development, how would we ever determine if the changes 

produced were “maximised” or importantly, whether we were the catalysts of 

those changes? 

 

There is no doubt the brain is an incredible topic and there is a growing sense 

of excitement about the implications of neuroscience for education. It is important 

at this stage to clear the undergrowth which is the root cause of much 

misconception. We cannot dispute that the emergence of educational neuroscience 

brings together research from cognitive psychologists, neuroscience and pedagogy. 

"It is a formal discipline. It does exist. It does have its own body of research. And it 

is brand-new" (Burns, 2015). 

 

Planting the seeds 

The good news for educators is that we need not worry about what is going 

on inside our students’ brains, nor the complex anatomy of it. That is the job of the 

neuroscientist. The research tells us that teachers just need to see that our students 

are:  

 responding, 

 remembering, 

 attending, and are 

 motivated (Burns, 2015). 

Before embarking on a ‘hit and miss’ trial of a range of pedagogies that might 

address some of the four components, I felt it important to gain a simple and clear 

understanding of what is happening in the brain during instruction. This is 

essential if we are to accurately determine where the juncture of intelligence and 

instruction met. Afterall, this is where learning occurs. 
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It is apparent from the literature that there are seven commonly referred to 

and scientifically proven principles behind the act of learning (Sousa & Tomlinson, 

2011). This research, together with the four recommendations above have been 

synthesised into a workable model I have called: The Learning Juncture (see Figure 

1). It is intended that this model can be harnessed by all teachers, regardless of their 

discipline, when planning and programing to ensure that the best attempt in 

catering for how our students learn can be made. 

 

Briefly, the model describes how: 

1. Each brain is uniquely organised. We all have individual preferences for how 

we learn. So the ‘one size fits all’ approach to teaching is hardly compatible. 

This is where students will RESPOND. 

2. The brain is adept at pattern making. The frontal lobes (behind our foreheads) 

look for patterns. The more meaningful the patterns, the more likely that 

meaning will be stored in long term memory. Our students will REMEMBER. 

3. Our frontal lobes (aka executive centre) directs most of the brain’s activity. 

One of its main responsibilities is to process higher order thinking and 

problem solving. Through differentiation, teachers can help students to 

develop these capabilities. Again, our students will RESPOND. 

4. Emotions are processed in the brain’s limbic system and are important in the 

pattern making process. When information and patterns produce that 

seemingly elusive ‘aha’ moment, chemicals are released that stimulate the 

brain’s reward system which keeps us motivated. Now our students are 

RESPONDING and MOTIVATED. 

5. Learning is just as much social as it is emotional. Clusters of neurons in our 

brains fire up when we experience a task or emotion. Constructive social 

interactions generate positive emotions and generate executive functioning 

thereby enhancing learning and retention. Our students are highly 

MOTIVATED at this stage and cued for REMEMBERING. 

6. We can carry information in our working memory for extended periods of 

time but it will fade away of there is no meaningful reason for it to be retained 

in long term memory. Differentiated instruction assists long term memory. 

At this stage our students are primed for REMEMBERING. 

7. Learning for retention requires focus and extended attention. Twenty First 

Century students have bedazzling technologies competing for their attention. 

Because the brain is constantly searching for meaning, students will give their 
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attention to what they personally find meaningful. Again our students are 

visibly ATTENDING and MOTIVATED. 

 

Figure 1: The Learning Juncture 

 

 

 

 

 

 

 

 

 

It is here that the juncture of intelligence and instruction meet. Following the 

review of the theories behind the act of learning, I was curious as to how we capture 

that moment when our students are charged with motivation, are actively 

attending and with brains ripe for remembering and responding.  The question 

here is:  Which pedagogical practices do I need to harness that fit this integrated 

model?  

 

Like most educators, I am cautious about introducing ‘lab findings’ in the 

classroom. Having been aware of the fallout from the Mozart effect or the self-

esteem movement of the 1990’s I know that there is no magical answer when it 

comes to education. However, harnessing a growth mindset and obtaining tacit and 

explicit approval from families of students at both schools, I was charged with 

enthusiasm to find what I perceive to be 21st Century Holy Grail in Education. 

 

Cultivating great minds 

There is a general awareness amongst educators of the key steps involved in 

creating a ‘brain-friendly’ classroom (Edutopia.org): These include, but are not 

limited to:   

1. Creating a safe learning environment for Learning - promoting social and 

emotional development. (MOTIVATION) 

2. Encouraging a growth mindset (MOTIVATION). 

3. Emphasising feedback (REMEMBERING, ATTENDING AND 

MOTIVATION) 

4. Getting bodies and brains into gear (ATTENTION and REMEMBERING) 
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5. Starting early; (ALL FOUR CONCEPTS) and 

6. Embracing the power of novelty. (MOTIVATION AND ATTENTION) 

Each of the teaching strategies were synced with the Learning Juncture to ascertain 

how pedagogical strategies might deliver students to the learning juncture. The 

pre/post test results proved that Whole Brain Teaching does have a significant 

impact on student learning, based on what we know about the brain and how it 

works (See Figure 2). 

 

Figure 2: The Journey to the Juncture 
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As previously mentioned, the frontal lobe is adept at recognising and 

generating patterns.  If the in-coming information is something we have 

encountered before, we automatically respond. If, however, there is new 

information that does not quite fit in with what we already know, then the brain 

gets excited. 

 

One of the biggest obstacles to learning occurs when students are inundated 

with repetitive lectures that are backed up with mundane worksheets. Bruce Perry, 

psychiatrist and child trauma expert, warns us that, not surprisingly, students can 

only tolerate four to eight minutes of pure factual lecture before the brain ‘wanders 

off’.  My challenge therefore, lies in manipulating the curriculum in such a way as 

to boost the engagement factor and decrease boredom.  

 

In my Year 3 class at the Australian International School, Singapore, I trialled 

a range of pedagogical strategies that harnessed these principles. The strategies 

involved movement, motivation, social interactions, relevance, engagement 

through novelty and meaning making. Most of the strategies fell under the 
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umbrella of ‘Whole Brain Teaching’, the philosophy behind the approach can be 

viewed at www.wholebrainteaching.com. 

 

I was curious as to how I might embrace the power of novelty in the 

classroom. I employed strategies that saw students visibly attending and included:  

teaching from the back of the classroom, flipping the daily timetable, spontaneously 

swapping grade teachers, and a popular one was ‘Mad Monday’, where anything 

could be expected. Professor John Hattie’s research into Visible Learning, revealed 

‘feedback’ ranked 15 out of 138 of factors influencing learning. The use of Plickers 

as a platform for formative assessment, together with a range of exit cards next 

pedagogical strategy allowed me to instantly differentiate the subsequent tasks and 

challenges and provided instant and corrective feedback on my students’ 

understanding.  

 

As neurologist, Judy Willis explains, “neurons that fire together, wire 

together”. Providing students with opportunities to apply their understandings via 

differentiated instruction and complete formative assessment tasks with corrective 

feedback, ensures knowledge, skills and understandings become consolidated into 

related memory bank. The majority of students reflecting on the Plickers 

assessment reported that the instant feedback on their learning is “…great because 

I know straight away if I got it or not rather than having to wait for you to mark my 

book” Hannah W, Queenwood, aged 9. This helps students to ATTEND. Another 

strategy that addresses the Juncture Model is the facilitation of constructive social 

interactions. During the middle stages of a Whole Brain Teaching session, students 

are asked to ‘teach’ the learning to their peers and then swap.  Students report that 

“I like it when we have to do the teaching. It means I really have to listen because 

it’s important that I teach my friends the right thing”, Sam, AIS Singapore, aged 9. 

Students are ATTENTIVE, REMEMBERING and MOTIVATED. Getting bodies 

moving, according to developmental molecular biologist, John Medina, requires 

more research to fully understand the relationship between movement and 

learning, but what we do know, is that oxygen-rich blood flow to the brain boosts 

students’ ability to concentrate (and thereby ATTEND).  By having students 

physically and actively involved in assigning actions to concepts to be remembered 

places them in good stead for ATTENDING and REMEMBERING. The following 

image (Figure 3) is a snapshot of ‘getting bodies moving’ in Whole Brain Teaching. 

In this lesson, the students were assigning actions to the components of a common 

fraction (numerator, vinculum and denominator). 

http://www.wholebrainteaching.com/
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Figure 3: Getting bodies moving during a Whole Brain Teaching session on 

fractions 

 

 

 

 

 

 

 

 

 

These pedagogical approaches were employed in a Year 3 class with mixed gender, 

abilities and cultural and language backgrounds. A pre-test on fractions was 

administered, followed by teaching the unit using the approaches discussed thus 

far. Lessons were recorded on video, formative assessment tasks using Plickers 

administered, differentiated tasks based on assessment were provided, and the unit 

concluded with an identical post-test. The results were outstanding in terms of 

effect sizes. A snap shot of the class results indicate that the juncture of intelligence 

and instruction was found (see Figure 4). 

 

Figure 4: Screenshot of assessment results 
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You reap what you sow 

The research continued this year at my current school, an independent day 

school for girls in Sydney where the concern extended to students experiencing 

academic difficulty. We understand that learning is a complicated event. The action 

research to date has explored instruction that is responsive to what we know and 

understand about the physiological processes that take place when students are 

presented with opportunities and methods of instruction. A further question arose 

when it became apparent from the post test, that despite common growth, some 

effect sizes were greater than others. 

 

What intellectual processes are related to learning and learning failure? We 

can learn more about how the brain works by referencing the specific theory, 

popularised by Professor Jack Naglieri, called PASS, which stands for Planning, 

Attention, Simultaneous and Successive cognitive processes. Adding this further 

layer over my Learning Juncture model is the current focus for a subsequent action 

research.  The PASS theory was considered a good match for the Juncture model 

because it recognises that for students to complete a task of any design they must 

at first be interested, willing, alert and focused (that’s MOTIVATED and 

ATTENDING, RESPONDING and thereby, REMEMBERING). 

 

In conclusion, there is so much for teachers to consider when meeting the 

demands of a busy curriculum and individual needs of students. I strongly believe 

that planting the seeds in the form of the interventions and pedagogical strategies 

discussed in this paper allows us to cultivate truly beautiful minds. By weeding out 

extraneous information and educational fads, we can concentrate on pruning, 

nurturing and harvesting our young minds.  I am hoping that by sharing my 

findings, your gardens will soon look like mine; that your acorns will grow into oak 

trees. 
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2016 Annual Awards Dinner Report  

Dr Frederick Osman 

President, The Teachers’ Guild of New South Wales  

On Saturday September 3rd, The Teachers’ Guild of New South Wales held its 2016 

Annual Dinner and Presentation of Awards at Trinity Grammar School, Dining 

Hall. More than 70 guests gathered to celebrate the presentation of this year’s award 

that included the Presentation for Excellence in Teaching and Certificates of 

Excellence were presented to a number of outstanding young colleagues. The 

Teachers’ Guild’s Research Award was also presented on the evening. Each Year, 

the Awards Honour an educator of great standing, who also has a Teachers’ Guild 

Connection. This year we are delighted to Honour Mrs Denise Thomas AM who 

has been actively involved in education for nearly fifty years as a teacher and 

administrator with particular interest in the education of girls. The Guild was 

pleased to honour Mrs Denise Thomas in its 2016 Awards.  It has been a delight to 

see the ongoing development of the Guild, to recognising the impact it is having on 

the teaching profession, and to acknowledge the reinforcement and encouragement 

it is providing through the Awards to some truly outstanding contributions for 

Beginning Teachers and Research Awards.   

 

The programme for the evening included:  

 Presentation of the Awards for Teachers in their Early Years of Teaching in 

Primary School and Secondary School Divisions 

 Presentation of The Scholarship Prize: This is an annual scholarship donated 

by the Teachers’ Guild of New South Wales for a student in the second year 

of the MTeach programme at the University of Sydney 

 Presentation of the "Guild Research Award" and "Smart Teachers Research 

Award" which is offered to a Postgraduate Student or Experienced teacher, 

who is currently completing or completed a research of direct benefit to 

classroom teaching and the 

 Presentation of Honorary Fellows of the Teachers Guild of NSW by 

honouring and acknowledging outstanding members of our profession for 

their dedicated service in education. 

 

Congratulations to all award recipients that were presented with their certificates 

and prizes on Saturday 3rd September 2016 
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Awardees for 2016: Award for Teachers in their Early Years of Teaching 

 

Primary School Division 

Winners 

Emma Pracy (St John’s Junior School) 

Emma Smith (Snowy Mountains Grammar School) 

 

Highly Commended Awards 

Katharyn Reid (St Catherine’s School) 

Hayley Tuft (Macarthur Anglican School) 

 

Senior School Division 

Winner 

Rachel Dibden (William Carey Christian School) 

 

Highly Commended Awards 

Michelle Pandevski (St Mary Star of the Sea College) 

Stevie-Lee Boardman (Catherine McAuley College) 

 

The Guild Scholarship 

Winner 

Adele Turnbull 

 

Highly Commended Awards 

Sarah Harradence 

Cassandra Lum 

Sharne Tucker 

 

The Research Award 

Winner 

Rosalind Walsh 

 

The SMART Teacher Award 

Manoj Chandra Handa 

 

Highly Commended Awards 

Joanne Kirby and Kris Wrona 
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Honorary Fellows of the Teachers’ Guild 

Milton Cujes has demonstrated distinguished, innovative, passionate and visionary 

leadership in working with staff to implement programmes and teaching practices 

to achieve the highest outcomes particularly in primary and secondary boys’ 

education.  His outstanding and distinctive contribution to education includes 

being one of the first educators within a NSW independent school to promote the 

introduction of the International Baccalaureate Diploma Programme as an 

academically challenging and balanced programme of education for students in 

Years 11 and 12. . He introduced a major focus of The Practice of Teaching at Trinity 

Grammar School that provides an opportunity for teachers and students to talk 

about teaching and learning. He is the first Head Master and educator in Australia 

to initiate and package a programme to assist those boys who wish to undertake 

practical subjects with the traditional senior secondary curriculum, thereby 

expanding pathways and opportunities for students in their final two years of 

school. Mr Milton Cujes is a worthy recipient of the Teachers’ Guild of New South 

Wales Honorary Fellowship Award. 

 

Dr Lloyd Dawe is passionate about teaching and learning, particularly mathematics. 

He retired in 2002 from the University of Sydney as an Associate Professor, and 

Associate Dean of the Faculty of Education, after a career spanning 40 years. His 

teaching, supervision of higher degree students, research record and publications, 

textbooks, invitations as visiting scholar too many universities around the world, 

and presentations at state, national and international conferences stamped his 

career as outstanding. The University of Sydney honoured him in 1997 with a 

medal after 25 years of distinguished service. It is his lifetime passion for teaching 

and learning mathematics that has led to this award being made. Dr Lloyd Dawe is 

a worthy recipient of the Teachers’ Guild of New South Wales Honorary 

Fellowship Award. 

 

Colin May is a passionate educator who is recognised for outstanding contributions 

to outdoor education through the establishment of new programs and for school 

development through leadership as a senior executive and principal. This involved 

the establishment of specialist facilities and the introduction of programs at three 

subsequent schools. Curriculum developments involved the introduction of Gifted 

and Talented Student programs in two schools, and introduction or improvement 

of specialist teaching. His early adoption of computers in education caused him to 
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initiate a very early school computer network for student use. His dedication to the 

total well-being of all students, with an emphasis on their all-round education, and 

his excellent work in developing School sport, especially facilitating linkages 

between Public and Independent Schools in sport is recognised. Mr Colin May is a 

worthy recipient of the Teachers’ Guild of New South Wales Honorary Fellowship 

Award. 

 

Ian Moore has made an outstanding contribution to innovative teaching and 

leadership of Business Studies and Economics by mentoring, rewarding success 

and instilling confidence in his students to achieve the highest outcomes. He 

believes that all teachers can reinvent themselves to become highly inspirational. 

For new teachers, he has given exciting pathways to develop a structure for 

teaching in a highly motivational manner. He developed learning approaches that 

have been codified in such an engaging and accessible way to benefit any student 

aspiring to high performance. He has contributed to innovative teaching by 

developing a series of books - Creative Economics and Creative Business Studies, 

which focus on an imaginative and dynamic approach to learning. His passion and 

dedication to his work have been underpinned by the belief that teaching should 

be inspirational, imaginative, insightful and fun. Mr Ian Moore is a worthy recipient 

of the Teachers’ Guild of New South Wales Honorary Fellowship Award. 

 

The 2016 Research Awards have been benefited from generous sponsorship by SMART 

Teachers and the University Co-op Bookshop. Thank you 

 

 



53 

 

2016 Annual Dinner Address 

Mrs Denise Thomas, AM, FTGN 

Mr Harper, Councillors, Fellows, Members and guests, thank you for your 

generous introduction, Alan. And I thank the Guild Council for inviting me to 

present the awards this evening - this is a great privilege. 

 

As you know, the Guild is the oldest teachers’ organisation in Australia. And it has 

proved remarkably resilient in its 124-year history. The Guild has never been a large 

association, and its role in the educational field has changed in some respects since 

1892. However, as Beverley Fletcher says in her history of the Guild, “it has served 

its members and the non-governments schools in which they teach, with a 

commitment to educational ideas always in the forefront”. 

 

The Guild’s record in NSW education is certainly unmatched by any other 

educational association. Over its 124 years, the Guild has faced many challenges. It 

has met them head-on, and come to terms with social developments and pressures, 

adapting, or replacing some of its original initiatives. As one looks back on the 

Guild’s history, it is clear that successive Councils continually evaluate the Guild’s 

foundation aims and its achievements. But, again, as Beverley Fletcher notes in her 

history, the Guild’s central objective has remained unchanged - to foster the 

professional development of teachers – and to enhance their status.  

 

Tonight, we recognise the work of some outstanding teachers – of today. I 

congratulate those receiving awards tonight, and look forward to speaking with 

you later about your work. 

 

I would like to share some of my experiences since I left Meriden thirteen years ago. 

One of my passions is history – esp. the history of education of girls in girls’ schools. 

 

Let me tell you about a major project of mine during the last 12 months. During that 

time, I’ve been researching and writing about the history of another venerable 

educational body – the Association of Heads of Independent Girls Schools of NSW. 

For obvious reasons, we call it – simply – AHIGS – or, sometimes, AHIGS NSW. 

 

AHIGS is a quarter-century younger than the Guild – it celebrates its centenary this 

year. But the history of AHIGS - and its membership – are both inextricably linked 
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with the Guild.  And in the course of my research about AHIGS, I’ve learned a lot 

more about the Guild and its history. The centenary history of AHIGS which I have 

written was launched last week. The book has rather a lengthy title - Independence 

and Interdependence: a century of collegiality in leadership of girls’ schools in New 

South Wales. 

 

On the 8th of November, 1916 eight women met at the Women’s Club then situated 

in King Street to set up a collegial association to provide mutual support for what 

was then only a small group of women leading girls’ schools in NSW. 

 

And they did that - they called it the Headmistresses’ Association of NSW. Those 

eight founders were all independent and far-sighted characters. They were Edith 

Badham, Head of SCEGGS Darlinghurst, Mabel Fidler, Head of Ravenswood, 

Margaret Murray, Head of Abbotsleigh, Mabel Sutton, Head of MLC, Clara Roseby, 

Head of Kambala, Bertha Turner, Head of Meriden, Evelyn Tildesley, Head of 

Normanhurst - a trivia quiz question in passing - where was Normanhurst School? 

Answer - Ashfield! Normanhurst closed in 1941 along with a number of other 

schools as a result of the war. And the eighth founder was Nellie Amos of PLC 

Sydney. She was not called Headmistress – she was known as the Lady 

Superintendent.  

 

In those eight women - and the schools they led - we see strong links with the 

Teachers’ Guild of NSW.  

 

For instance, Evelyn Tildesley’s predecessor at Normanhurst, Maud Stiles, was a 

Foundation member of the Guild and its first woman President in 1898-99; Edith 

Badham, first President of the Headmistresses’ Association in 1916, was Guild Vice-

President in 1918; her successor at SCEGGS, Dorothy Wilkinson, was Guild Vice 

President 1922-23; and that same year, Margaret Murray of Abbotsleigh was on the 

Guild Council and Clara Roseby’s sister Minnie, was the Guild’s Assistant 

Secretary.  

 

Clara Roseby’s predecessors as Head of Kambala were a Miss Gurney and a 

Mademoiselle Soubeiran - both active Guild members in its first 20 years. Miss 

Gurney and Mademoiselle Soubeiran were especially active in initiatives to 

improve the welfare of teachers – and of course the Trust established by the Guild 

in the 1930s bears their names.  
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The Headmistresses Association changed its name in 1974. It became AHIGS – the 

Association of Heads of Independent Girls’ Schools – but it remains one and the 

same body and the only Association of Heads of Independent Girls’ Schools still in 

existence. The other state associations and the national association dissolved in 1985 

when AHISA was formed by the amalgamation of the Headmasters’ Conference of 

Australia and the Association of Heads of Independent Girls’ Schools of Australia. 

The close links between the Association and the Guild have continued to today. 

 

Several Presidents of AHIGS have been Presidents of the Guild – Dorothy Knox 

from PLC Pymble, four times between 1948 and 1964, Dorothy Whitehead from 

Ascham, twice in the 1950s, Phyllis Evans from Ravenswood, three times in the 

1960s, and Jeanette Buckham from PLC Pymble, once in the 1970s.  

 

I found another interesting link between the two associations. This involved Lucy 

Garvin, a foundation member of the Guild, and it’s Vice President in 1900-1901.  

In 1893 Lucy Garvin was the Head of Sydney Girls High School. SGHS having 

opened ten years early. Lucy Garvin was a great friend of the Badham family. In 

fact, Edith Badham’s father Professor Charles Badham - a very influential figure in 

the NSW education scene at the time- had been instrumental in Lucy Garvin being 

appointed Head of Sydney Girls High. By 1916, she was very experienced in 

dealing the NSW Board of Education – and she gave invaluable advice to the early 

heads of independent girls’ schools, who had to meet stringent departmental 

requirements in order to be registered – and to qualify their girls to sit public 

examinations – especially for university entry.  Interestingly, in 1918, Lucy Garvin 

and her colleague, Jeanette Grossmann, the Head of North Sydney Girls High, both 

applied for membership of the Headmistresses Association. 

 

The Association was loath to sidestep its key membership requirement – that is, 

that the Association was for Heads of registered non-departmental schools. 

Nevertheless, it admitted both of them as members. After all, there were very few 

girls’ school Heads at the time, the Association members knew Garvin and 

Grossmann they respected them as professional colleagues, and they were looking 

for mutual support – and perhaps more useful members for the Association. 

 

Lucy Garvin left Sydney Girls High in January 1919 after a dispute with the 

Department  – she had misled them about how old she was – and she was well past 
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retirement age when the Department woke up to it!  She did not go into retirement, 

however. Girls’ education, you might say, was in her blood. She remained a 

member of the Headmistresses Association and in May 1919, was actually made 

the Association’s first Life member, continuing to represent the Association in its 

dealings with the Department. And then, in December 1919, Lucy Garvin well and 

truly you might say, came over to the other side - she became the Head of Cremorne 

Church of England Grammar School (St Chad’s). And she remained an active 

Association member and an active Guild member until she retired in 1922. 

 

As the First World War was coming to an end, the Guild and the Headmistresses 

Association shared a number of professional concerns. Advertisements for the 

Guild included these words: A rapprochement is sought always with all kindred 

bodies with a view to acting in concert in matters of importance. 

 

At the headmistresses’ first meeting in 1916  the newly appointed Secretary, Evelyn 

Tildesley, was asked to write to the Guild and the Headmasters’ Association, to 

request that the Headmistresses’ Association be included with them in a deputation 

to the Director of Education to see if the Government was considering a conference 

on “after-war problems”. The Guild and the Headmasters Association both agreed 

and, later that month, the formidable Misses Tildesley, Badham, and Murray joined 

colleagues from the Guild and the Headmasters’ Association in a meeting with the 

Director of Education, Peter Board.  

 

1919 as we know saw the terrible global flu epidemic.  One response of the NSW 

state government to the epidemic was to move government schools from the old 

four-term school year to a three-term year. Non-government schools were not keen 

to follow suit. Newspaper articles that year indicate that the Guild and the two 

Heads’ Associations were strongly united in opposing the Government’s proposal. 

They lobbied strongly against the move - and they held out for a time – although 

but ultimately all three bodies dropped their opposition.  

 

There were other issues on which the two Heads Associations joined forces with 

the Guild. Both the Headmistresses Association and the Headmasters’ Association, 

like the Guild had serious concerns about curriculum standards, public 

examination requirements and - most important - teaching standards. From 1897, 

one of the Guild’s key activities was the operation of the Teachers' Central Registry. 

This sought to place suitably qualified teachers in schools approved by the Guild. 
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From 1897 until the end of the 1980s, many teachers were placed in non-

government schools, by the Guild’s Registry system. Advertisements for the 

Registry make interesting reading. Teachers enrolled with the Registry and schools 

could access their names and details about qualifications etc. from the Registry. If 

appointed the teacher paid a percentage of their first year’s salary to the Guild and 

the School also paid a percentage of the salary.  

 

Interestingly, advertisements also show that a larger commission was payable to 

the Guild if it was involved in the sale of a school. So the Guild was, you might say, 

a real estate broker of sorts as well, at least in the 1920s, when schools were moving 

out of private hands. Another major concern for the Guild and for school Heads 

was the lack of training of teachers. As early as 1922 the Headmistresses’ 

Association approached the Guild to see if it would offer practical help in financing 

a training scheme. 

 

The Association appointed Margaret Murray of Abbotsleigh, who was at the time 

the Vice President of the Guild, Mabel Sutton of MLC and Evelyn Tildesley of 

Normanhurst to represent the Association on this issue. Nothing ultimately came 

of this approach at this time, but the Guild did support teacher training – in 

principle - although it did not become actively involved in teacher training for 

many years, in fact not until after World War II. 

 

In 1923 the Guild began to republish its journal, The Australian Teacher. Many of 

the most prolific contributors to the journal were members of the Headmistresses 

Association. And many of the advertisements in the journal were advertisements 

for their schools.  These past twelve months I have spent a lot of time in the Mitchell 

library, reading issues of the Guild’s journal. The journal was first published in 1893 

with issues appearing for nine years. There was then a gap when no issues 

appeared. Then in 1923 it was revived. The Library now holds all issues from 1923 

to 1975. The present Proceedings of the Guild replaced the Journal in 1978. 

Fortunately, the Guild Council has ensured that all issues of the Journal are held by 

the library and available for research purposes. In my research for my book, the 

journals were a mine of information about AHIGS members, their educational 

philosophy and their schools. 

 

As a Life Member of both the Guild and AHIGS, I have found these links between 

the two associations fascinating while researching material for the centenary 
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history of AHIGS. And while I have only touched tonight on the relationship 

between the Guild and AHIGS in the early years, I know that this strong 

relationship continues to the present day – with senior staff of AHIGS members’ 

schools playing important roles in the Guild as Presidents and Council members. 

 

My own links with the Guild go back to the late 1970s and early 1980s as a Council 

member. Before I became the Head at Meriden, I was Deputy Principal of Wenona. 

And it was Barbara Jackson, Wenona’s Head and Phyllis Evans of Ravenswood 

who encouraged me to get involved in the Guild at that time. 

 

The Guild faced difficult times in the Eighties. I remember long meetings in 

Margaret Street as we discussed the precious few options open to us: a change of 

direction, closing the Registry, or even the winding up of the Guild itself. We faced 

a number of serious challenges. The Guild Teacher’s College had to be dissolved; 

the Guild’s Teachers’ Registry was no longer a profitable concern; the Guild’s 

membership was small – and it was top heavy with senior educators rather than 

teachers themselves; the Guild’s journal, The Australian Teacher, had ceased 

publication and the Gurney-Soubeiran Trust set up in the 1930s to assist teachers 

needing financial assistance had become inappropriate with the advent of teachers’ 

unions. 

 

I remember our long discussions at those meetings – the discussions were always 

about our future directions – and often about money. I remember Neil Bonnell, John 

Sheldon, Bill Monks, Jo Moore and Stuart Braga. These challenges were certainly 

formidable -but there was also a determination to find ways to adapt to changing 

times, at the same time holding true to the vision of the Guild’s founders.  In 1992 - 

the Guild’s 100th year - John Sheldon said, when responding to the centenary toast 

given to the Guild by the then Governor of NSW, Peter Sinclair: We go into our 

second century, uncertain of our future but not without confidence or hope.  

 

Certainly it is clear when one peruses the Guild’s annual program, that it has found 

its niche, while continuing to pursue the vision and objectives of its founders. I have 

in mind such things as the opportunities for professional development for members 

and others organised each year by the Guild – and, of course, the suite of awards 

we celebrate here tonight. 
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In 1971 James Wilson Hogg of Trinity Grammar reflected on the word chosen to 

describe the association in 1892 – the word, Guild. In his Presidential Address that 

year, he contrasted the medieval guild with the modern trade union. Medieval 

guilds, he said, were concerned with standards; trade unions are primarily 

concerned with rights, work and conditions.  He said the medieval guild was an 

association of people who produced something. A guild made a product, and their 

constant concern was the standard and quality of that product. And - Mr Hogg said 

- that is what our Guild is - an association of educators, concerned with the 

standards and quality of those in their profession. And the product of the Teachers’ 

Guild is the teacher. And the Guild’s objective is to help and support that teacher 

to be the best he or she can be. 

 

I began teaching over fifty years ago – and in that time, I’ve seen enormous changes 

in education and school life. In retirement, I am still actively involved – in various 

ways – in schools and with teachers in those schools – individually or in groups. 

Let me briefly recount two recent experiences.  

 

First, I have been, for the past four years, what is called a “professional companion” 

in a leadership program for executive and middle management staff.  It’s a rigorous 

program for those involved, and it’s based on extensive theoretical research and 

practical experience.  In a sense, it’s a journey. It’s a very self-reflective exercise for 

each participant – and that’s where someone like me, a retired principal, comes in. 

In confidential, one-on-one meetings, the professional companion helps someone 

think hard about their personal values, their leadership skills and their vision as an 

educator. 

 

We help them identify in themselves what are called “reactive habits” things which 

might be holding them back and preventing them from being really effective. And 

we help them reflect on ways to develop their “creative skills”, and better 

understand themselves in the leadership situations they are in – or might aspire to. 

I find it an enriching experience to accompany someone on their journey, to see 

them grow in their leadership, and to feel that one has played a part in that growth.  

 

Second. Last month I spent some days in a school, speaking with staff involved in 

a major change to the teaching and learning platform in their school. The change 

was introduced a year ago. Many talked with excitement as they described their 

classrooms. It was clear that for some of them the changes were revitalising, even 
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exhilarating. This was not the case for all of course. We all know that some teachers 

can be quite resistant to change. There is a reluctance for some to move out of their 

comfort zone. Some were moving more slowly than their colleagues in embracing 

change. But there was certainly a different feel to what I had experienced on a 

previous visit to the school some years earlier. In talking with staff, it was exciting 

for me to feel their excitement; to talk with them about the classroom environment 

they were seeking to create; and to discuss their changing relationships with their 

students and their colleagues. I was there to help them, especially faculty heads and 

the principal, to evaluate where they were twelve months into the change. 

 

Improving quality teaching undoubtedly brings better outcomes for students. We 

want teachers to become what Andy Hargraves and his colleagues call uplifting 

leaders – that is, people who inspire others to contribute to a better and more 

positive school culture. This is at the heart of effective leadership. Seeing a school 

investing in mentoring, coaching and developing its teachers’ uplifting leadership 

skills was an inspiring experience. This is indeed a whole school on a journey. 

 

We are here tonight to celebrate teachers and excellence in teaching. Something the 

Guild has done for 124 years. I refer you again to the early advertisement for the 

Guild. It says: Teachers joining the Guild have the advantage of being in touch with 

matters pertaining to their profession and leaders in educational thought. 

 

If there is anything you should remember about tonight,  then I encourage you to 

remind yourselves each day the words of the Guild’s motto - Doceo ut Discam …I 

teach that I might learn. Thank you again for inviting me to present the awards. I 

wish the Guild, the Council and all members, every success in your future 

endeavours. 
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2016 Annual Awards Photo Gallery 
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2015 Annual Awards Dinner Report  

Mrs Frances Fleeton 

President, The Teachers’ Guild of New South Wales  

On Saturday September 5th, The Teachers’ Guild of New South Wales held its 2015 

Annual Dinner and Presentation of Awards at Trinity Grammar School, Dining 

Hall. More than 60 guests gathered to celebrate this year’s awards that included the 

recognition of Excellence in Teaching and Certificates of Excellence that were 

presented to a number of outstanding young colleagues. The presentation of the 

Guild’s first Honorary Fellowships were also awarded.  

 

These Awards honoured Mr Alan Harper OAM FTGN FACE, who was in 

attendance to present the Awards. The Council also had pleasure in presenting Life 

Membership to Dr Frederick Osman in recognition of his outstanding commitment 

and contribution to the Teachers’ Guild of New South Wales.  

 

The programme for the evening included:  

 Presentation of the Awards for Teachers in their Early Years of Teaching in 

Primary School and Secondary School Divisions 

 Presentation of The Scholarship Prize: This is an annual scholarship donated 

by the Teachers’ Guild of New South Wales for a student in the second year 

of the MTeach programme at the University of Sydney 

 Presentation of the Inaugural Honorary Fellows of the Teachers Guild of 

NSW by honouring and acknowledging outstanding members of our 

profession for their dedicated service in education 

 Presentation of Life Membership for outstanding commitment and 

contribution to the Teachers’ Guild of New South Wales. 

 

Congratulations to all award recipients that were presented with their certificates 

and prizes on Saturday 5th September 2015 
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Awardees for 2015: Award for Teachers in their Early Years of Teaching 

 

PRIMARY SCHOOL DIVISION 

WINNERS 

Holly Caddy (Trinity Grammar School) 

Cassandra McKie (Mamre Anglican School) 
 

CERTIFICATES OF EXCELLENCE 

Clair Dickson (Shore) 

Susanna Matters (St Catherine’s School) 

 

SENIOR SCHOOL DIVISION 

WINNER 

Emma Morrow (Marian Catholic College) 
 

CERTIFICATES OF EXCELLENCE 

Chris Capelin (St Joseph’s College) 

Matthew Oakes (Arndell Anglican College) 

Charlotte Pearson (Loreto Kirribilli) 

 

THE GUILD SCHOLARSHIP 

WINNER 

Jennifer Stanley 
 

RUNNERS UP 

Jillian Grant; Linda Middleton; and Alexander Symonds 
 

Inaugural Honorary Fellows of the Teachers’ Guild 

Noelene Callaghan HFTGN 

Arch Humphreys HFTGN 

Christine Mae HFTGN 

Thomas Mae HFTGN 

Dr David Nockles HFTGN 

Dr Frederick Osman HFTGN 

Therese Turner-Jones HFTGN 

 



66 

 

2015 Annual Dinner Address 

Alan Harper, OAM, FTGN, FACE 

First, let me express my thanks to the Guild Council for inviting me to speak at this 

Annual Dinner. I have attended these events for over twenty years, and I frankly 

know of no other occasion, hosted by any other organisation, which is such a 

wonderful celebration of the teaching profession. I never hesitate to recommend 

these nights to colleagues, because I know they will come away, proud to the core 

that they are teachers. It is extraordinary that it is a small and unpretentious 

association like the Guild which is responsible for such an occasion, which seems 

beyond the larger, better resourced organisations. Well done, Guild, and thank you 

again for allowing me to speak on this occasion. 

 

And congratulations to all those receiving awards this evening. Whether you are a 

winner or a runner-up, your presence here bespeaks the excellent educator that you 

are. There were many other nominations for these Awards; to be in the final group 

is an honour indeed. We also have with us this evening the very first Honorary 

Fellows of the Guild. I am sure there will be many others to come, but particular 

congratulations to those people. 

 

There are many awards in teaching. Some are so demanding of the nominees that 

they have been described as “like doing a Masters degree”. Hard-working, and 

often self-effacing, educators do not have time for such things. The Guild’s Awards 

are deliberately simple, but remain rigorous, and year after year reward 

outstanding educators. Many recipients go on to make significant contributions to 

the profession. I learned recently that a 2003 winner of the Early Career Educator 

Award will commence her second headship as Principal of Ravenswood next year. 

That’s not bad in just twelve years. Who knows what lies ahead of tonight’s 

recipients? 

 

But to turn to other matters. 

What is the most important thing you will teach your students in your career? 

 

In today’s educational world, that is a loaded question. The content of curriculum 

in Australia has never been as contested as it is now. 
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The advent of the Australian Curriculum has focused the nation’s educators on the 

knowledge and skills deemed essential for citizens in the 21st century. The 

Australian Curriculum was welcomed by all jurisdictions except NSW as a major 

advance on what had been on offer. Only NSW, with a certain degree of narcissism, 

accepted the new curriculum only on its own terms, and at a snail’s pace of 

implementation. All other jurisdictions saw this as an important national step 

undergirding an educational strengthening of the nation. 

 

Certainly governments, both Labor and Coalition, have seen stronger curriculum 

as integral to Australia’s future prosperity. And frankly, it’s hard to argue with that, 

even though we may be more sceptical about the reductionist tests of NAPLAN 

that are used to measure success. 

 

Is teaching this consensus curriculum the most important thing you will bring to 

your classroom? 

 

Or is your priority to be found in the many additional programs expected of 

schools? 

 

It seems, whenever there is a social problem identified, there is a voice demanding 

that schools address it. Recently, Rosie Batty called for schools to run programs 

about family violence. With what we now know about the problem, it is hard to 

argue with her – but such a program would be added to those already in place to 

teach kids to swim, to address obesity, to teach sex and relationship education, road 

safety, stranger danger, financial literacy, tolerance and a host of other important 

issues. One of them may be a particular passion of yours. It is hard to argue with 

any of them. But of course it is also hard to find the time for any of them. Let alone 

all of them. 

 

Schools are blamed when time is taken from the “basics” for such “extras”. Equally 

they are blamed when a particular program fails to solve or ameliorate the problem 

at which it is directed. The Sydney Morning Herald recently ran a story reporting that 

teens were disappointed with the sex education they had received at school. It was 

too focused on biology and risk prevention, and did not deal with relationships. 

 

So if your sense of career success rested on your students entering fulfilling 

relationships, record a Fail. 
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But is teaching about sexuality and relationships, or financial literacy, or road 

safety, or family violence, really the most important thing you will bring to 

teaching? 

 

I know many teachers who are passionate about innovative courses they have 

pioneered. This is particularly true in the area of vocational education. A great 

many of our colleagues have introduced vocational courses to meet the needs of the 

many senior school students who find traditional academic studies either beyond 

them, or of no interest to them. Such courses can lead to better employment 

prospects and, more immediately, much happier students. These are important and 

valuable initiatives. 

 

But are they really the lynchpin of a career? 

 

I want to suggest to you tonight that – important as all these matters undoubtedly 

are – and I truly mean that – they are far from the most important thing you will 

teach your students. I am going to risk sounding like a doomsayer, but I’ll take that 

risk. And to help prepare the ground for what I’m going to say, I want to hold 

before you a few cameos. 

 

Cameo number one. On 11 August the Sydney Morning Herald headlined: 

Students at Sydney University use impersonators to sit their exams. 

University students are increasingly paying impersonators to sit their exams or 

smuggling in technology to help them cheat, while other students cannot be trusted 

to sit in sloping auditoriums because of their willingness to copy answers in 

multiple-choice tests, a new report reveals. 

 

This report was hardly surprising. For the last twenty-one years, I held the position 

of Director of Studies in two schools. One of the tasks that regularly fell to me was 

to deal with students caught in plagiarism or other forms of cheating. It was never 

a pleasant task; it was always a time-consuming one; and I am convinced that it 

was a very important one. We always endeavoured to ensure that the experience 

helped the student to learn better practices. For some, it probably did, but 

undoubtedly for others it did not. And of course there is always the unknown 

number of students who are not caught at school. They go on to university, and 

there is no reason to think that they would suddenly change their behaviour. It is 
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hardly surprising that the University of Sydney should inherit its fair share of such 

students. 

 

Cameo number two. Time magazine 31 August – Recent scandals in the realm of 

science research call into question the validity of some published work 

Got a spare $14,800? If so, you can be the co-author of a new research paper about cancer. 

Want to add a friend? That’ll be $25,300. The article went on to report that one major 

academic publishing company withdrew 64 papers on 18 August; just one batch of 

a growing number withdrawn for “irregularities”. 

 

I’m not sure if I found this more surprising than the undergraduates’ behaviour or 

not. The “authors” – real or not – of academic publications are the academic élite. 

Their papers are cited, for example, to authorise new medicines, to justify new 

surgical techniques, to guide government policy in a host of areas. For example, 

think what damage has been done, and is still being done, by the fraudulent 

research paper published in The Lancet in 1998, alleging a link between childhood 

immunisation and autism. So I should have been surprised that senior academics 

would act so reprehensively. 

 

But then again, undergraduates who are not caught cheating go on to become post-

graduates, and sometimes university teachers and researchers. Why would we 

think their ethics or behaviour would change along the way? 

 

Please do not think that I am targeting academic circles only. It is just that they are 

very familiar to us all, and a good place to start. However the point I want to make 

is far more general. 

 

If you reflect on our world, we have developed a culture in which many 

transgressions are okay, just providing you don’t get caught. 

 

I am sure you have all seen this culture in sports teams. Some coaches will 

encourage illegal play, providing it can be done without the referee’s seeing it. If 

you’re not called out, you did nothing wrong. If you are called out, it’s “bad luck”. 

 

It’s also true of the drug culture. We simply accept the use of illegal drugs, even 

sometimes tacitly encourage it as “part of growing up”, providing you don’t get 

caught. And if you are, the tragedy is often that you were caught, not the behaviour 
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in which you had indulged. And sadly there is a whole generation of parents, many 

of whom find it very difficult to guide their children in this matter because they are 

all too aware of their own complicity in recreational drug use when they were 

younger – and perhaps still. 

 

How many of us respect the speed limit only when a sign warns us of a speed 

camera? It’s okay to speed, providing you don’t get caught. Just like it’s okay to 

bend the truth a little in your tax return, providing you don’t get caught. 

 

And how many millions of people was it who are now living in fear of being 

exposed by the hackers of the Ashley Madison “cheating” website? 

 

What I am saying is that, in many aspects of our community life, there is a pervasive 

culture that dictates that the main criterion for moral rectitude is whether or not 

someone finds you out in your wrong-doing. 

 

And we pay a price for it. In Yes Minister, Sir Humphrey offered the sage advice, 

“Never deny anything that the press might find out about.” The behaviour of some 

of our own politicians illustrates the price we pay as a society for our moral laxness. 

Did Bronwyn Bishop really think it was okay to be ferried about in a helicopter 

when alternatives were readily available? Do a host of our politicians really think 

that it’s okay to charge the taxpayer to go to friends’ weddings, if they can arrange 

a meeting nearby to “justify” the expense? The Independent Member for Denison, 

Andrew Wilkie, told ABC radio recently that he had come to realise that many of 

the MPs who dropped into his electoral office for a cup of tea and a quick chat were 

doing so just to ensure they could claim their holiday, or wedding attendance, or 

other private trip as work-related travel, chargeable to the tax payer. It’s okay 

providing you don’t get caught at it. 

 

What I’d like to suggest to you this evening is that the most important thing you 

can ever teach the children in your care is to become people of integrity. People 

who know what is right and wrong. People who realise that good principles are not 

attractive accoutrements, to be wheeled out for public display at job interviews or 

to impress others with your sincerity, but the fundamentals of a life well lived. And 

the foundations of a civil society. 
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Someone once said that our true character is how we behave when no one is 

looking. When we do not think that we will get caught. It is a very acute 

observation, and well worth thinking about. 

 

I hasten to clarify that, in speaking of teaching right and wrong, I am far from 

endorsing simplistic, black and white nostrums, to be learnt parrot-fashion. I grew 

up in an era when America was always right, and even Superman fought for “the 

American way”. I grew up believing, because I was brought up on Enid Blyton, that 

foreigners, by which was meant any non-Anglo-Saxons, and particularly anyone 

who was not white, was automatically a crook, while the Police were always the 

good guys. Time soon exposed the shallowness and inadequacy of simplistic 

stupidities of that type, and we don’t want to go back to them. Indeed, we can 

observe them on display in the American presidential election campaign at the 

moment, and we would hardly want to emulate such ideas here. 

 

But there are far more sophisticated ways of thinking about right and wrong, and 

about good principles for living, than black and white memory verses. 

 

At the heart of many of the schools represented here tonight is the biblical 

injunction to love your neighbour as yourself. That’s a pretty good starting point. 

 

That we should never act in a way that would be embarrassing, were it 

unexpectedly made known to the world at large, is another way of getting at pretty 

much the same thing. 

 

I don’t need to labour the point. The world needs women and men of good 

character. It needs women and men who are trustworthy, who have integrity. It 

needs women and men on whom both we as individuals, and we as community, 

can rely, without fearing the worst, the moment a watchful eye is distracted. 

Because such people are the very foundations of a viable, functioning community. 

Without such people, there can be no real community. Community is about trust, 

and trust rests on the integrity of the trusted. 

 

So again, I put it to you that the most important thing you will ever teach is to help 

girls and boys become those women and men of character and integrity. 
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And yes, of course it is also the parents’ job. And some will labour hard at the task, 

while others will leave it all to schools to do. But even the best of parents need to 

know that their children’s school is going in the same direction, is “on the same 

page”, as they. 

 

And we all know that teachers can be immensely influential in the lives of children. 

Most of us can look back on one or a few teachers who were absolutely formative 

in our character, because of the people they were. We are foolish if we 

underestimate the great power for good that a teacher has in his or her hands every 

day. That is, we are foolish if we underestimate the great power for good that every 

one of us in this hall this evening has in our hands. 

 

So what about the pedagogy of all this? We have had to grow accustomed to the 

technical language of the “National Standards”, which make teaching sound like a 

set of technical skills to be mastered – the teacher as technician. 

And clearly there is a place for such an approach, but by far the most powerful 

pedagogy any teacher can employ is who they are. The most powerful pedagogy 

any teacher can employ is who they are. 

 

Because you can’t teach about integrity and character if they are not constantly on 

display in your own life. Children are the most effective identifiers of hypocrisy 

known to exist. 

 

I mentioned American politics a moment ago. In 2006, a Georgia Republican, Lynn 

Westmoreland, was supporting a bill to legislate that the Ten Commandments must 

be displayed in Congress. Stephen Colbert asked her, on air, to recite the Ten 

Commandments. She managed to come up with three. At that moment, Lynn 

Westmoreland personified the foolishness of maintaining a public persona that is 

at odds with who you are as a person. 

 

This is far, far more true of teachers. Children get to know us very well indeed, and 

are masters of seeing through phoney facades behind which we may try to hide. 

 

So if you are going to be able to teach children to be women and men of integrity 

and character, then you must be such a person yourself. 
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With the exception of the judiciary, teaching is thus a far higher calling than most 

other professions. I have no idea, nor do I care very much, about the fundamental 

character of my doctor, or my dentist, or my optician. But I care deeply about the 

character of the men and women who will teach my children. 

 

In this sense, teaching can never be just a job. Indeed, it is more than a vocation or 

a profession. Teaching is a way of life. True teachers live what they teach, and teach 

what they live. There is a seamless synergy between their private and their 

professional lives, which is at once a discipline, and a privilege. 

 

It was for such high principles that the Teachers’ Guild was established in 1892. Its 

founders sought to safeguard the profession of teacher from charlatans who fell 

short of its high demands. One hundred and twenty-three years later, we have the 

same aspiration, and are pleased to acknowledge tonight members of the 

profession who share our high ideals, and who will take the profession forward as 

one of the most important foundations of our future society. 
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2015 Annual Awards Dinner Photo Gallery 
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2016 World Teachers Recognition Evening Report  

Dr Frederick Osman 

President, The Teachers’ Guild of New South Wales  

On Monday November 14th, The Teachers’ Guild of New South Wales held its 2016 

World Teachers Celebration at the beautiful venue of the Pennant Hills Golf Club. 

 

The World Teachers Celebration is an occasion we celebrate and acknowledge the 

achievements of our teachers in an increasingly complex, multicultural and 

technological society.  

 

The Guild greatly admires the commitment of all teachers in enhancing their 

professional knowledge, improving teaching practice, in engaging with their 

students, and in their ongoing relationships with the wider community. 

 

On behalf of the Teachers Guild of New South Wales, I would like to congratulate 

your contribution to an informed and cohesive society and wish you every success 

and fulfilment for the future. More than 65 guests gathered to celebrate the 

presentation of this year’s awards that included:  

 

 Hearing from our distinguished guest Mr Terry O’Connell OAM, Australian 

Director for Real Justice – speaking on the topic Restorative Practice: 

Relationships, Teaching and Learning.  

 

 Presentation of the 2016 World Teachers’ Recognition Awards in honouring 

teachers who have made a wonderful contribution to their school in 

advancing the education profession. 

 

 Presentation of the 2016 Honorary Fellows of the Teachers’ Guild of New 

South Wales, recognising outstanding educators who have made major 

contributions both within their mainstream sphere of work and more broadly 

across the profession and;  

 

 

 Presentation of the 2016 Life Membership Award in recognition of 

outstanding commitment and contribution to the Teachers’ Guild of NSW in 

its activities.  
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Congratulations to all award recipients that were presented with their Certificates 

and Awards who have made a wonderful contribution to their school in advancing 

the education profession. 

WORLD TEACHERS’ RECOGNITION AWARDS 

Mark Anderson  Redfield College  

Harriet Carroll  Kambala School 

Joanne Furnari  Our Lady of Mercy College, Burranear  

Alisha Hughes  Kambala School  

Noosha Jalili  Wenona School  

Brian Lyle   Trinity Grammar School 

Greg McArdle  Wenona School 

Erin Munn   Trinity Grammar School 

Manna Ng   Nowra Anglican College 

Jacky Pei   Wenona School 

Priscilla Quintana Kambala School 

Rebecca Rodgerson Wenona School) 

Kate Sonter   St Catherine’s School 

Louise Tsikrikas  Wenona School 

 

Honorary Fellows of the Teachers’ Guild 

Darren Cox (St Philips Christian College Cessnock) 

Dr Ken Silburn (Casula High School) 

Kathryn Taylor (Turning Point Consulting) 

 

Life Membership Awards 

Mrs Irene Holt and Mrs Deryn Smyth 
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2016 World Teachers Recognition Evening Photo Gallery  
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2016 Outreach Event Report  

Dr Frederick Osman 

President, The Teachers’ Guild of New South Wales  

On a beautiful Daylight saving evening on Thursday 17 November, The Teachers’ 

Guild of New South Wales organised an evening workshop designed to provide 

educators with new opportunities of taking their teaching and learning outside the 

classroom. The event was perfect for both primary and secondary teachers, as the 

Sydney Theatre Company's Education Department offers a range of student and 

teacher learning programs for primary and secondary contexts.  

 

The Sydney Theatre Company (STC) has been a major force in Australian drama 

since its establishment in 1978. The Sydney Theatre Company offers audiences an 

eclectic program of Australian plays, interpretations of the classic repertoire and 

the best of new international writing. It seeks to produce theatre of the highest 

standard that consistently illuminates, entertains and challenges. It is committed to 

the engagement between the imagination of its artists and its audiences and the 

development of the theatrical art-form. This event provided teachers with 

information about ways teachers can engage with the STC and provided a behind 

the scenes of the backstage tour of the wharf. Afterwards, we had a relaxed dinner 

at The Harbour View Hotel in The Rocks and enjoyed the Sydney’s harbour side 

setting.  

 
 

I would like to thank both Lisa Mumford and John Saunders from the Sydney 

Theatre Company for allowing the Guild to host this outreach event. 
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2015 Outreach Event Report  

Dr Frederick Osman 

Vice President, The Teachers’ Guild of New South Wales  

On a beautiful Daylight saving evening in November, The Teachers’ Guild of New 

South Wales organised an after-hours group visit for educators and those interested 

in seeking new ventures for teaching and learning to explore what Sydney Learning 

Adventures has to offer.  

 

This took place on Thursday 19 November and was conducted by two excellent 

representatives of the Sydney Learning Adventures team – Erin and Kalkani.  

Although the number of participants was smaller than expected, this did allow the 

group to interact more with the guides and see more than was originally planned 

on the tour. 

 

We explored the Rocks Discovery Museum, gained a valuable insight into the 

Aboriginal programs that are offered to support the NSW Curriculum at all Stages, 

and finally had the opportunity to engage in a brief session at the Big Dig 

Archaeology Education Centre. 

 

 
 

Afterwards, we had a relaxed dinner in The Rocks and enjoyed the Sydney’s 

harbour-side setting. 
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2016 TeachMeet Report  

Dr Frederick Osman 

President, The Teachers’ Guild of New South Wales  

On Wednesday the 4th of May, Gifted Families Support Group Inc. (GFSG Inc.) and 

The Teachers’ Guild of New South Wales co-hosted the event ‘Spotlight on Schools 

in Gifted Education’. The TeachMeet event was designed as follow-on from our 

previous seminar and workshop ‘Starting Conversations in Gifted Education 

within Primary and Secondary sectors’- a highly successful evening held during 

late 2015. The host associations engaged a new structure for this event, 

incorporating 5 individual ‘Pecha Kucha’ presentations. Within the parameters of 

a 7 minute timeslot with a maximum of 20 slides, attendees engaged in and were 

challenged by a diverse range of presentations across a variety of sectors.  

 
Dr Ken Silburn and Elizabeth McKenzie 

We at GFSG Inc. and Guild NSW would like to extend our thanks to Elizabeth 

McKenzie (Trinity Grammar School), Dr Ken Silburn (Casula High School), Desilee 

Tait (Loreto Kirribilli Junior School), Cate Stilwell (Greenacre Public School) and Dr 

Frederick Osman (Trinity Grammar School) for their support of the event through 

showcasing activities which engage gifted children at their respective schools. 
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Attendees enjoyed a supper break followed by a short presentation by Melinda 

Gindy (GFSG Inc.) and an opportunity to collaborate and network in small groups.  

In response to the evenings’ presentations, attendees engaged in the following:  

1. Reflect on the presentations given today. What content has challenged you as 

you make an impact in nurturing gifted children within your educational 

setting?  

2. Reflect on your educational setting. Share with your group both the challenges 

and support structures that you experience within that setting in terms of 

reaching your visions for gifted children within your school.  

3. Reflect on this statement Toby: “We do so many great things [at my school] and the 

other kids really get me”. Share ideas as to how Toby’s statement is reflected 

at your school and in the work you do.  

Both GFSG Inc. and Guild received positive feedback in terms of the evenings’ 

structure and were thrilled with the optimistic, collaborative outcomes that were 

observed both during the evening and post-event. We look forward to providing 

further opportunities for professional learning and networking in the area of gifted 

education in the future. 

 

 
Melinda Gindy - Gifted Families Support Group Inc. 

 

Your hosts: Melinda Gindy and Dr Frederick Osman 
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2015 TeachMeet Report  

Dr Frederick Osman 

Vice President, The Teachers’ Guild of New South Wales  

 “Are we adequately preparing today’s learners for life tomorrow?” 

 
 

The inaugural Guild TeachMeet “Are we adequately preparing today’s learners for 

life tomorrow”, held on 28 May at the Trinity Grammar School Lewisham Campus, 

was a great success.  

 

We were welcomed on the evening by our moderator Yasodai Selvakumaran and 

our contributing educators to discuss and debate important questions around the 

future of education. We all want our children to have long and fulfilled careers so 

with the world changing at a rapid pace, what should they be taught? Is it more 

science and Math’s? Business skills? Indonesian or Mandarin? Or is less about 

content, and more about teaching them to think for themselves and be good 

citizens? 

 

TeachMeet brought together a group of educators from various sectors to discuss 

issues of Education for the future. The question of "Education for what?" remains a 

constant for debate. Educators continually grapple with other stakeholders to 

define and pursue the purpose of what we do. Our Educators from cross-sectoral 

regions united and shared their visions, reflections and experiences to pull apart 
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the topic in the hope of coming up with an answer to what should be taught to give 

today’s students the best chance in tomorrow’s career market 

 

 Will young graduates be able to compete on the world stage?  

 Where next for the Gonski review?  

 Is the Australian Curriculum appropriate?  

 Is NAPLAN helping or hindering?  

 Will performance review of teachers  

 What skills does our economy need?  

 Will young graduates be able to compete on the world stage?  

 

Someone once told me you give your children two things: unconditional love and 

a good education. The former is easy and the latter so much harder. From my own 

experience having a balance of learning in the classroom and how it is relevant to 

their learning career will prepare today’s learner with important experiences and 

create a positive learning environment.  

 

The best thing about TeachMeet is educators from all sectors coming together to 

share ideas, learn from each other and create connections for education and 

community into the future.  Inspiring, that this one was in the middle of report 

season and yet we had forty educators come together for an informal 

‘unconference’ on what education for tomorrow would look like. 

 

Our first speaker, Noelene Callaghan, Teacher from Rooty Hill High School and 

executive member of the Teachers Guild of NSW presented her presentation using 

SWAY on how she has used Minecraft for Game-ification at Rooty Hill High School 

where the program has had enormous success. Noelene shared her reflections in 

engaging Minecraft with her expertise as one of Microsoft’s Innovative Educators 

for 2015 and recently just returned from an International Conference in Seattle for 

Microsoft representing Australia. 
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Sarah Carmen (Sponge Education) and Dr Cameron Paterson (Shore School)  

Second year English Teacher Phoebe Poon from Meriden presented on cultural 

awareness in Teaching English using appropriate texts. This was set in the context 

of the national curriculum and the cross curriculum priority area of Asia and 

Australia’s engagement with Asia. A timely presentation titled, ‘Do Students need 

tutoring?’ was presented by tutor Sarah Carmen from Sponge Education. She 

covered the reasons for and against why some students need tutoring examining 

the role of repetition in the learning process.  

 

Session One finished with Dr Cameron Paterson from Shore School taking us on a 

‘mindful’ journey to consider how we can develop ‘the mindfulness to thrive 

online’. Overcoming inattention was explored as a key challenge for Educators in 

the fast-paced world in which we live and students, just like us are often multi-

tasking across social media in their personal lives and learning processes. The 

ability to focus on one task at a time as a challenge for the future was communicated 

with his mindfulness activity. Cameron is also presenting on this theme at the 

upcoming International Society for Technology Educators (ISTE) Conference in 

Philadelphia. Session Two began with Jessica Knight from Cheltenham girls sharing 

two strategies she has used to engage learners through games in her English classes. 

The first called #hamchat was a at home activity encouraging students to use 

SnapChat or a camera on their phones to take images of everyday items and create 

captions that remind them of quotes or themes from Hamlet and load them onto a 

word document. This allowed students to use mediums they were familiar with for 

a visual based revision exercise. She also reflected on the measures taken to stay 

within the lines of Department of Education and Communities social media policy, 

setting up a process where students were not actually posting on social media but 

using their image creation capabilities as a tool. She also facilitated a practical 
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session of the ‘writer’s jig’ to create movement in classroom and to enable students 

to release their energy in an anticipated game to motivate writing for a set period.   

 

Yasodai followed this with reflections on Cultural Literacy and the need to look for 

plurality and multiple perspectives in the content that we teach to reflect the 

multicultural nature of Australia today and an increasingly large shift in 

backgrounds of our students who come from Asian backgrounds. The evening 

finished with a presentation by Sharrda Shah from Transform Education who 

examined the impact that kinesiology can have on Education. The importance of 

well-being and overcoming negative thoughts in the learning process was explored 

with reflections from programs that Transform Education work on. The collated 

tweets from the evening on Storify are included on the following link: 

https://storify.com/yasodaiselva/teachmeet-tomorrow-the-teachers-guild-of-

nsw#publicize 

 

The themes from the TeachMeet were gamification, technology, mindfulness, 

collaboration, cultural literacy, technology and fun as we prepare to educate for 

tomorrow. Some themes are new and others familiar as we enter an era of rapid 

change in what Education will bring.  If the buzz of the TeachMeet reflects what we 

should do, let us continue to get excited and embrace the known and unknown. 

This event was very engaging in debating important questions around the future 

of education with many discussions continuing later after the forum. The Teachers’ 

Guild of New South Wales was proud in hosting a wonderful evening with the big 

issues and ideas of the time at the TeachMeet Tomorrow debate. A big thank you 

to Yasodai Selvakumaran for helping with the coordination of this TeachMeet 

event. 

 

Your hosts: Yasodai Selvakumaran and Dr Frederick Osman 

 

https://storify.com/yasodaiselva/teachmeet-tomorrow-the-teachers-guild-of-nsw#publicize
https://storify.com/yasodaiselva/teachmeet-tomorrow-the-teachers-guild-of-nsw#publicize
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Obituary – Phyllis Mary Evans MBE, BA, DipEd, MEd, FACE 

Rex Morgan, AM, MBE, former Guild President  

The first President of the Teachers Guild, Mr A B Weigall, was elected in 1892, the 

year of the Guild’s inception.  It was following the heritage of 75 years, in 1967, after 

many years of service to the Guild, that Phyllis Mary Evans became President and 

held the position for three years. I succeeded her in 1971 after a one-year inter-

regnum by James Wilson Hogg who had been President on a number of occasions 

previously. 

 

Phyllis died on 5th February 2016 in her 96th year and the hundred or so mourners 

at her funeral ten days later regarded her as one of the 20th century’s great 

Australian educators. 

 

In addition to her many years of work for the Guild Evans held many other 

positions such as NSW President of the Association of Heads of Independent Girls’ 

Schools (AHIGSA). She was also elected a life member of the association. From 1960 

until 1986 she served on the Association of Independent Schools (AIS) Industrial 

Sub-committee along with Tony Rae and is credited with bringing about the first 

Award for non-government teachers. 

 

Born in Pakenham, Victoria, to Frederick John and Pardew Mary Joan Evans, she 

was educated at Fort Street Girls High School and the University of Sydney 

becoming a teacher in the Department of Education and in Great Britain.  After 

being second assistant of PLC Pymble she became Principal of Ravenswood in 1962 

a position she held until 1986 marking the School’s second longest principalship 

exceeded only by her predecessor Miss Kathleen Crago who reigned for 29 years. 

Phyllis became involved with the Guild as early as 1949 and always supported and 

promoted the Guild’s purpose as a body of educators devoted to professional 

advancement and for teachers seeking to promote better standards of teaching. 

 

Apart from her period as President, and her Vice-Presidency from 1974 to 1977, and 

having been Honorary Secretary from 1951 to 1955, her most significant 

contribution to the work of the Guild was in her Chairmanship from 1968 to 1976 

of the Teacher Training Committee, succeeding Merilee Roberts, through which 

division of the Guild she administered the training and re-training of hundreds of 

teachers during all those years. This began with evening classes in all aspects of 
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teacher training leading to the award of the Teachers Guild Diploma in both the 

Primary and Secondary sectors. It was in this area in particular that I worked with 

Phyllis for many years.  These part-time courses were designed for practising 

teachers who wished to gain an additional qualification and for those who (in those 

days) had no professional training other than a tertiary degree. The faculty of 

lecturers was made up of senior classroom practitioners identified and proposed 

by members of the Committee and generally from the independent schools. The 

funding came from student fees and responsibility for the efficacy of the staff and 

the content of the curricula rested with the Committee and therefore came much 

under the influence, wisdom and experience of Miss Evans. 

 

In due course, and after we had debated the issue at great length, Evans and I 

agreed that we would create fulltime courses to fill what we saw as a gap in the 

general training of young teachers.  She and I shared the view that special emphasis 

needed to be placed on concepts regarded as important in the traditions of the 

independent schools - ideas which were not much in evidence in the teachers 

colleges other than those conducted by the Roman Catholic Church. We decided 

that the best one-word description of our college’s philosophy was ‘dedication’. We 

appointed the new staff and negotiated to lease more and more of the building at 

44 Margaret Street and the College became a successful reality. Phyllis Evans was a 

skilled, some would say shrewd, negotiator and as the College expanded we found 

new premises in Smail Street, Ultimo. 

 

I shall never forget sitting with Phyllis in the basement coffee shop of the building 

conducting negotiations with the owner who sat across the hall in his office.  The 

scene was reminiscent of the white flag carriers who, in every age of man’s pursuit 

of warfare, would run between the generals of opposing armies each suing for 

peace or truce. After several hours of this charade of conveying the result of each 

new plan, offer and counter-offer, agreement was finally reached. Phyllis and I 

looked at each other with relief.   

 

Notwithstanding all this, one of the most poignant moments of our collaboration 

was the dismissal of the College’s first Principal following a series of secret 

meetings conducted in the dead of night. This culminated in Phyllis as Chairman 

and me as President of the Guild visiting the Principal to demand her resignation 

and the handing over of keys and documents. To begin with we had made the 

appointment on the recommendation of a former Guild President who had, as it 
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turned out, mistaken the applicant for someone else. The final meeting of the 

Committee concerning this matter of dismissal was held in the private home of Miss 

Evans because a member of the group had been leaking the details of its agenda to 

the Principal who therefore knew every move of the Committee in advance.  I recall 

sitting with Phyllis in her bedroom on the lace-quilted bed counterpane to make 

certain calls from her bedside telephone so that the member known to be a mole 

could not hear what was said.  It was better than fiction and I think Phyllis enjoyed 

a cloak and dagger intrigue. 

 

Later in the 1970s the government of the day decreed that all tertiary education 

should be free of charge.  This led, after many hours of deliberation, to the College 

becoming the beneficiary of massive funding which meant we had to increase our 

per capita expenditure to previously undreamed of levels. Phyllis and I thus 

embarked on the exercise of expanding the staff (quite unnecessarily in our view) 

to so-called optimum student-teacher ratios as decreed by the government in order 

to absorb the vast sums of money landing on our Committee table. The acceptance 

of full government funding brought with it statutory representation on the new 

governing body of the College of representatives of vested interest employees, a 

concept at odds with the stated philosophy of the Guild. 

 

Phyllis and I had steadfastly maintained our position on the ethos of the College 

based squarely on that of the independent schools who had invented it. At the last 

meeting I attended it was decided to hand over control of the College to the new 

board of management over which Phyllis’s influence was to be much reduced and 

which ultimately became subsumed into the Sydney Teachers College. 

 

The Guild held its general meetings at various schools usually in the upper North 

Shore and Phyllis Evans always made sure that the supper provided at 

Ravenswood exceeded in quantity and quality those provided by her nearby 

competitors Abbotsleigh and PLC, just one example of the rivalry amongst the 

leading girls schools in the area. 

 

Phyllis was awarded an MBE for her services to education in 1982 in the same 

honours list, as it happened, that iconic Professor Leonie Kramer was made a Dame 

(DBE). By strange coincidence I had received mine in 1969 in the same list as iconic 

Harold Wyndham was knighted.  
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Phyllis belonged to that era of celebrated headmistresses such as Diana Bowman, 

Jeanette Buckham, Joyce Gibson, Fifi Hawthorne, Barbara Jackson, Dorothy Knox, 

Merilee Roberts, Alice Whitley and Frieda Whitlam to mention but a few and all of 

whom I worked with on one committee or another. 

 

As a former Guild President I was represented at her funeral by my daughter 

Victoria Morgan-Harper (who had recently worked in administration at 

Ravenswood). The Requiem Mass was conducted at St James’s Church King Street 

by her lifelong friend Bishop Richard Hurford.  There was, of course, considerable 

Ravenswood involvement by choir and readers and with hymns and prayers which 

had been chosen by the deceased. 

 

So this determined, ambitious, indefatigable, dedicated, no-nonsense woman, 

amongst whose known and unknown private passions happened to be stamp 

collecting, was granted almost a century in this world before she returned to her 

maker. 

 

And so, as about the last man standing from her golden era of Guild activity, I salute 

the work of a fascinating former colleague, Phyllis Mary Evans. 

 

Rex Morgan AM MBE FACE was elected to the Guild Council in 1965; Vice President in 

1969 and President from 1971 to 1973. He served on the Teacher Training Committee for 

much of the 70s and had himself graduated with both the Primary and Secondary Teachers 

Guild Diplomas. He was made an Honorary Life Member of the Guild in 2009. 
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Obituary – Roderick West AM, MA, BD, FACE 

Stuart Braga, FTGN  

Rod West, who died on 25 January 2016, was a remarkable man who enriched the 

lives of a great many people. If ever a man made a significant difference he did. 

There are many who will remember him with respect and affection for the rest of 

their lives. They include those who were students and staff at each of his schools 

and many more throughout the community. On hearing of his death, a senior 

member of his staff aptly observed, ‘Trinity changed him, and he changed Trinity.’ 

 

Roderick Ian West was born in Balmain on 29 June 1933. Appropriately, this was St 

Peter’s Day. Like the apostle, Rod would be a rock, a foundation stone, on which 

many would build. He was not born into a patrician family, and was the only one 

of six siblings to receive a university education. He achieved his goals the hard way. 

Not considered good enough for the elite Fort Street Boys’ High School, he was sent 

to Drummoyne Intermediate High School, and then finished his secondary 

schooling at Sydney Grammar School. Some years later, he was appointed to teach 

Latin at Fort Street to the crème de la crème of the State’s high school boys. The people 

who barred his path were wrong, and he never tired of telling the story, for teachers 

need greater humility. Already, the magnetic young teacher was making his mark 

for his high standards – and his theatricality. One boy in Year 7 Latin dared to fail 

the weekly test. West jumped up to the open window on the upper floor and 

threatened, ‘I shall cast myself to destruction’. The chastened student mended his 

ways and later became Head of Science at Trinity Grammar School. 

 

The Classics became West’s great love at Sydney University, where he shone. At 

much the same time, having been brought up a Presbyterian, he discovered 

Anglican liturgy, and was entranced by the beauty of Cranmer’s English in the 

Book of Common Prayer and in the chanting of canticles. He remained a lifelong 

adherent to and passionate supporter of both traditional Classics and traditional 

Anglicanism, but not in any narrow, backward looking sense. Both were gateways 

to a higher path, that of excellence in education and of joyful Christian discipleship.  

Further study enriched his understanding of both. A Master of Arts degree at 

Sydney and a Bachelor of Divinity degree at London University gave him a 

profound understanding of both the Classics and the doctrines of the Protestant 

Reformers. He grasped with great clarity the key doctrine of Justification by Faith 
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and never wavered from it. He became a powerful preacher, and was in demand 

as the leader of Christian camps such as Crusader Study Camps at Galston Gorge. 

Professionally, this obviously gifted young man rose rapidly. He commenced his 

teaching career in the NSW country, as did many of his contemporaries. West was 

appointed to Cootamundra High School in 1954. The move to Fort Street came only 

two years later. In 1960, West married Janet Conti, herself a brilliant student and 

one time dux of Abbotsleigh. They had four children. In his inimitable and 

sometimes over-powering way, West was fond of declaiming, ‘all good Sydney 

Evangelicals have four children’. 

 

The Wests went to England, where Roderick taught at the Abbey School at Ashurst 

Wood in Sussex. From there he went to King Edward’s School, Surrey, as Latin 

master. On his return to Australia, West resumed teaching at Fort Street, but soon 

left to join the staff of Geelong Grammar School’s Timbertop Campus. His time 

there coincided with Prince Charles’ two terms in 1966 as a 17 year-old. Thirty years 

later, on West’s retirement, the prince sent a gracious message of appreciation of 

his Classics teaching. The following year he moved to The King’s School, 

Parramatta, as Classics Master, soon becoming Housemaster of Baker House, 

responsible for the pastoral care of 64 boarders. He placed a profound stamp on the 

House, and the House in turn left its mark on him. For the rest of his days, West’s 

strong emphasis in everything he did placed the pastoral care of the school 

community first and foremost. At Baker House he produced an annual play, 

usually a Greek tragedy, staged in a courtyard that he and the boys developed as a 

Greek Theatre adjacent to the House. 

 

West became headmaster of Trinity Grammar School in 1975, following the long 

incumbency of James Wilson Hogg, a man held in deep respect, who in thirty years 

had built up a fine school that, when he was appointed in 1944, seemed on the verge 

of closure. Hogg not only built up his own school, but also threw himself into 

supporting important educational bodies. These included, the Headmasters’ 

Conference, and on its foundation in 1959, the Australian College of Education. 

Realising its importance for schools like Trinity, he became a strong supporter of 

the Teachers’ Guild of New South Wales. He was President on several occasions, 

and for many years was a member of the Teacher Training Committee. West 

continued Hogg’s commitment to the Teachers’ Guild. While not serving as a 

Council member, he gave it keen support throughout the 22 years of his 

headmastership. This support was appropriately recognised, when some years 



96 

 

after his retirement in 1996, the Guild’s Annual Awards were named in his honour. 

That support has been continued by West’s successor, Milton Cujes. Indeed, at the 

time of writing, Trinity has in 73 years had only three headmasters, all of whom 

have been strong supporters of the Teachers Guild. It is a unique record, despite 

the stalwart commitment for many decades of people like A.B. Weigall, 

Headmaster of Sydney Grammar School and Dorothy Knox, Headmistress of PLC 

Pymble. Like Hogg, West was awarded the Fellowship of the Australian College of 

Education (FACE). 

 

West’s early years at Trinity were not without trouble, when a faction of the staff 

and senior students tried to hound him out of office. This culminated in a 

showdown at Speech Night, 1976, when Archbishop Sir Marcus Loane as President 

of the Council, dealt firmly from the Chair with a disruption by a small group of 

dissidents, and equally firmly told the disconsolate West that he must not for one 

moment consider resignation. When a biography of Loane was published in 2004, 

Rod West was the obvious person to write the foreword; he and the Archbishop 

had formed a special bond. This climactic event coloured the rest of West’s career. 

Not only was he firmly in command of his school, but he triumphantly and 

successfully set out to prove his foes wrong.  

 

In the next twenty years he continued to build up the size, reputation and 

educational achievement of Trinity. In earlier times, boys would often be sent to 

other schools in their later years to improve their academic prospects. By the mid 

1980s that seldom occurred. A series of good academic and pastoral appointments 

strengthened the staff greatly. The academic results of the late 1980s and early 1990s 

were impressive, and surprised even the school’s strongest supporters.  He set up 

two staff committees, the Pastoral Committee and the Curriculum Committee 

which advised the headmaster on these two powerhouses of the school’s operation. 

Given real responsibility, people in middle management positions blossomed. The 

fruit of this was that over the years he prepared some thirty people for leadership 

roles in other schools. Whereas in some other schools, the Head no longer bothered 

with classroom teaching, West gave firm instructional leadership, especially in 

English literature in senior years, and in laying strong groundwork in junior Latin 

classes. In every instance, his teaching continued to be magnetic, even spell-

binding.  
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Growth in numbers meant a constant building programme. West wanted new 

buildings to be built around courtyards wherever possible. ‘So that you can look at 

each other’, he said. As he moved around the school West not only knew the name 

of every boy, but in most cases, knew a good deal about each of them. He was quick 

to pick up at a glance if a boy was in trouble just by the look of him, often before 

his housemaster realised. He was particularly good at dealing with people in grief. 

His addresses at funerals in the school chapel were compassionate and supportive. 

 

He gradually blossomed to become one of the country’s leading headmasters, well 

respected by his peers and in the community at large. As a senior Anglican layman, 

he was for years a member of the Synod of the Diocese of Sydney. More 

importantly, he was appointed a member of the Council of Moore Theological 

College, the diocese’s training college for its clergy, more than forty of whom had 

attended his school. When West retired in 1996, the Synod passed a motion of 

appreciation: ‘Synod records its grateful appreciation of Rod West’s clear and 

consistent Christian witness, as well as his leadership of and dedication to the 

provision of the highest quality of education.’ 

 

After his retirement, the Howard government appointed West to head a review of 

Australia’s Higher Education Financing and Policy. Leading a team of six, he 

travelled all over Australia and made an extended trip overseas. His inquiry 

culminated in a report issued in 1998 entitled ‘Learning for life’. It was planned to 

develop a financing framework to enable the sector to meet the nation’s social and 

economic needs for the next two decades. However, it proved to be visionary rather 

than practical and met with predictable opposition. In the next few years, West 

became for short periods acting principal at Kambala, PLC Armidale and Coptic 

Christian schools at Mount Druitt and Wattle Grove. In 2004 he was appointed a 

Member of the Order of Australia (AM). 

 

Despite all his other achievements, Roderick West would wish to be remembered 

chiefly as a teacher. As a teacher, he opened the riches of literature and the classics 

to many. As an educational leader, he was an inspiration and a mentor to many 

other leaders. He valued parents, knowing very well their sacrificial love and care 

for their boys (and, later in his long career, girls). They entrusted their children to 

him, knowing his great pastoral strength, and they were richly rewarded. His 

phenomenal memory for people’s names was matched by his genuine interest in 

and care for them. In their later lives, he maintained contact with many, and 
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rejoiced in their success. To many who knew Rod West, he was a unique man, a 

giant among men, a firm Christian who sought above all to encourage others to 

walk as he did, in the Master’s footsteps. 
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Obituary – Joan Goff 

Alan Harper, OAM, FTGN 

The Guild also marked with sadness the passing of Miss Joan Goff on Thursday 22 

December 2016. Joan had been a member of the Teachers’ Guild for many, many 

years, and had continued her membership throughout her lengthy retirement, until 

illness necessitated her resignation. 

 

Joan served as Deputy Principal of Ravenswood School for Girls during the 

headship of Miss Phyllis Evans MBE. Blessed with a wonderful sense of humour, 

she was very well liked by both staff and girls, the latter despite, or perhaps because 

of, her firm disciplinary hand. Her little green car, scouring the neighbourhood of 

Gordon and nearby suburbs in search of miscreant girls, perhaps appearing in 

public without their gloves, was well-known, and highly respected by the parents 

of Ravenswood girls. 

 

Phyllis and Joan formed a lifelong friendship at Ravenswood, which carried 

through into their retirement, and only ended on the death of Phyllis Evans early 

in 2016. Retirement brought many travels, and some wonderful adventures, 

enjoyed in the company of her lifelong friend, Phyllis. 

 

In all Phyllis’ many contributions to education, both before and after retirement, 

she was ably and enthusiastically supported by Joan, who was her confidante, 

chauffeur, critic and collaborator, but was always content to stand outside the 

limelight. This was typical of her unassuming personality. Those who knew Joan 

knew her as a modest, friendly, humorous and always helpful friend. Most counted 

it a blessing to know her. 

 

In her last years, Joan suffered badly with illness and her last year or so was spent, 

not in the Roseville apartment that had been home for many years, but in a nearby 

nursing home. Her passing saw an end to her suffering, but she will be sadly missed 

by those who knew and loved her. 
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